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Introduction
A two-day workshop titled Educating for Social Change was held on 29-30 August 2016 at New
Delhi with 72 educators from various parts of India and a group of educators from Pakistan. The
workshop created a unique confluence. It brought together educators from different regions—those
who have experienced intense conflict as well as those from areas of “relative safety and security”—
to engage with the issue of gender justice. The synergy between teacher educators and school teachers
from India (particularly from Jammu & Kashmir) and from Peshawar (Pakistan) was palpable. The
discussions helped in ‘opening of minds’ not only on gender sensitive pedagogic practices but also
the transformative role that education needs to play in addressing conflicts.
The screening of the film He Named Me Malala helped to highlight the challenge of providing equal
educational opportunities to young girls especially in conflict areas in the face of forces of obscurantism
and extremism. The discussion that followed, foregrounded the role of education in countering
violent extremism through the expansion of dialogue beyond the canvas of gender equity. It brought
together a multiplicity of experiences for addressing diversity and non-violence within the school
space.
The engaged deliberation went into the role of schools as “healing spaces” in their attempt to overcome
the exclusionary barriers that students from marginalized backgrounds face. Were teachers viewing
themselves as facilitating the process of healing and creating this space for children? Several
participants felt that the workshop raised fundamental questions about educational process, by linking
theory and practice and interrogating issues of everyday teaching practice. It broadened critical
thinking to include self-examination, reflection, open-mindedness and an honest space for
vulnerability. Duties and obligations as citizens towards the communities, families and schools were
re-visited to promote horizontal engagement with society and refocus on empathy as an important
condition for such engagement.
The idea of creating global citizens through education was infused with the perspective that it should
also involve intervention in the everyday injustice and violence that individuals confront. This was
the major takeaway from the deliberations that acknowledged the many faultlines of class, caste,
religion and gender that have now entered the heterogeneous classroom space in India. The dialogue
also yielded deep inner reflections on pedagogic practice in terms of questioning inequalities within
the educational space and generated hope in ‘engendered’ social change and democratic practice.
This report provides a glimpse into the workshop process and the ideas that were articulated for the
way forward.
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Background Note*
School education in India can no longer be circumscribed by time worn prescriptions. It must open
its doors to allow the social, economic and political realities to enter and mould its fundamental
mandate in a manner that teaching-learning processes not only prepare young people for freedom
and democracy but also create conditions for the use of this freedom for Social Purpose. For this to
happen, respect for diversity, difference, equality, justice and sensitivity to the predicament of the
disenfranchised and marginalized must become a fundamental goal of education in India. By merely
focusing on a myopic idea of ‘performance’ measured by scores on standardized tests, India will
neither be in a position to reap the benefit of its ‘demographic dividend’ nor achieve the place it
seeks for itself in the comity of nations as the most ‘youthful’, vibrant and largest democracy.
If the growing participation of young people in movements for human rights, good governance and
environmental rights and voter turnout rates, are taken as indicators, then the nation is likely headed
in the right direction.1 The vitality of youth participation in these processes augurs well for India’s
democracy. However, there are indications that this participation could assume aggressive and violent
forms in situations where ‘voice’ of particular groups is stifled. The mass agitations of different
groups whose aspirations have been shortchanged by the development and political processes are
increasingly turning violent. Left with limited options for articulation and resisting disenfranchisement,
many members are using violence at a young age. These negative developments could be catastrophic
for India, a nation that continues to grapple with severe challenges emerging from multiple faultlines
of caste, class, religion, ethnicity, location, and gender even after 70 years of independence and
democratic rule. If these violent tendencies are to abate and young people are to be prepared to
eschew violence, then schools and teachers must be centrally involved in the process.
What can be done to ensure that youth value democracy and non-violence? What is the role of
education in this process? What is the state of school education in India currently, in terms of access,
equity and quality? What can schools and educators do in India’s progress towards a non-violent,
more just and peaceful future? How can schools more proactively reach out to society? How can
students and educators, from divergent backgrounds (of religion, caste, class, ethnicity, gender, among
others) benefit equally from this process? These were some of the questions that were explored at
the WISCOMP workshop Educating for Social Change2 on August 29–30, 2016 at New Delhi.
The workshop brought together young school teachers, researchers from the field of education,
NGO professionals, and aspiring teachers from across the different regions of India for a dialoguecum-training with senior researchers and practitioners from the field. It sought to introduce and
reinforce, among the participants, the importance of educational rights as a means to empower
communities; to ensure that school education facilitates the movement from ‘individual empowerment’
to ‘social responsibility and transformative change’. This perspectival shift requires a great deal of
*

Meenakshi Gopinath & Seema Kakran, Educating for Social Change: Workshop Background Note, New Delhi: WISCOMP,
August 2016.
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Young people participated in very large numbers during the Anna Hazare anti-corruption Movement in 2011, then the movement
to press for justice for Nirbhaya in 2012-13 and action on preventing violence against women and more recently, during the right
to express dissent campaigns in Jawaharlal Nehru University, Hyderabad University and other universities in 2015-16.
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The title of the workshop drew attention to the need for education to respond to the changes in the environment that are
impacting it and also to see a broader purpose in education, which is to influence efforts for constructive social change.
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commitment as the current policy emphasis continues to be ‘skilling’ individuals for success in the
‘market’ and ensure that human resources contribute to India’s economic growth.
The two-day workshop deliberation focused on whether the existing policy emphasis in education
on individual empowerment through ‘skilling’ needs to be questioned? What is the ultimate goal of
skilling? Is current emphasis on getting children into schools and skilling them actually leading to
‘the opening of the Indian mind’? Is education further increasing and hardening the distances and
differences between groups and individuals, shrinking spaces for dialogue and consensus?
Participant experience and expertise were important inputs into the workshop process. The workshop
discussion foregrounded three broad thematic areas: Education and Social Responsibility, Education
and Democracy and Education and Equality. Participants used the example of gender to explore
how inequalities are perpetuated, structurally and culturally embedded, and how transformative
processes can be initiated.

Education and Social Responsibility
Several expositions on education in India in the post-independence period have presented scathing
critiques of its inability to connect the world of the child in the school to the world outside. To
compound the problem, schools are believed to mirror existing socio-economic inequalities and
adopt a narrow view of the purpose of education–limiting it to skills for individual economic success.
These lacunae were noted in the National Curriculum Framework in 2005. The persistence of these
problems in 2016 is especially surprising in view of the fact that as early as 1966 the Kothari
Commission on Education (then higher education) had recommended that one of the key purposes
of education should be to inculcate social responsibility in youth. It had suggested that higher education
institutions should become a bridge between the individual and society and contribute positively to
social change.
In the last two decades, progress in information and communication technology and expansion of
education to remote parts of the country, along with extension of voting rights to youth at 18 years,
provide compelling reasons to begin active social engagement of students at a younger age.
Students at the school level, today, have access to information on the social, economic and political
realities and have the opportunity to express their views through multiple mediums–social media
being an important element in this dynamic. In view of these systemic changes, it is important to
evaluate if the expanded access to information is being filtered towards greater sensitivity to social
concerns?
For a long time, it was thought that the inclusion of civics as a subject area fulfils this goal; that once
students are aware of how democratic institutions work and they gain knowledge of history and
society, they will automatically be prepared for citizenship and social responsibility. In recent years,
this assumption is being interrogated and evidence is mounting to show that by merely gathering
information about institutional processes, belief in democratic values like respect for diversity,
tolerance, non-violence, equality and justice cannot be nurtured. Young people need to be prepared
consciously through education for freedom of thought and expression and to establish faith in these
values3. Research suggests that once these values are imbibed and academic skills are built, students
3

Although young people are familiar with the vocabulary of respect for diversity or the axiom ‘unity in diversity’, the embodied
understanding and practice of ‘respect’, which goes beyond knowledge of what ‘respect’ entails and expressing belief in it for
political correctness, is still rare.

10

become not only more productive economically but also acquire the motivation to be life-long learners
and socially and emotionally more fulfilled.4
Recognising the power of cultivating such values, many schools are experimenting with community
engagement programs. Students volunteer to support local communities through environmental and
health awareness drives, tree plantation, garbage collection and sometimes distribution of educational
materials. However, much of this engagement tends to focus on ‘helping’ the community through
the students and is welfare-oriented.5 It is based on the assumption that the community needs
knowledge and resources that students offer. Sometimes the purpose in these engagements is to
improve students’ understanding about the local situation and ‘sensitize them to deprivation’. The
focus here again is ethical development of ‘the student’. Rarely, if ever, the purpose of these
engagements is to receive knowledge that the communities offer and perceive the relationship as
mutually beneficial.
Well-structured community engagement can support the goal of sensitising the students to culture
and social justice issues as well as awareness of the value of collaboration. It can compel students to
think about the skills and knowledge required to actually improve life in their community and about
the opportunities for it. However, in order to achieve this goal there must be an academic component
that is combined and connected to the community engagement.6 Students should be provided
opportunities to reflect on what they are doing, why they are doing what they are doing and how is it
impacting them and their community. An interesting draft curriculum has been prepared by Emory
University (Atlanta, USA) which provides examples on how a mutually beneficial community
engagement program could be structured.7
The opening session at the workshop began by unscrambling the broad contours of policy on school
education in India, its underlying normative principles and its implications with a view to explore
the link between education and society. Participants then considered whether this link should be
expanded and strengthened. They explored how community engagement can be seen to serve both—
the communities and the schools. What are some innovative experiments that are currently underway
and that have worked to connect the world of the school to the students and their communities? How
can schools create opportunities and become spaces of encounter where students and communities
of the 21st century become co-creators of knowledge for a more just and sustainable world?

Education and Democracy
Amartya Sen in his seminal exposition on human development, Development as Freedom, writes
that education holds many keys to the enhancement of human freedom. It increases substantive
freedom enjoyed by people through individual enhancement. It also provides opportunity to the
individual to build knowledge and skills to participate in the democratic processes. This is generally
referred to as civic purpose of education. Its immediate and direct purpose, in Sen’s view, is to make
people ‘better informed, more able, more skilled, more enlightened and broaden their thinking
horizons’8. Once education fulfills these purposes, it can have far-reaching social effects—direct
4

Jonathan Cohen, “Social, Emotional, Ethical, and Academic Education: Creating Climate for Learning, Participation in Democracy,
and Well-being”, Harvard Educational Review, 76:2 (2006): 213-14.
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Diksha Poddar, Compassion in Action (New Delhi: WISCOMP, 2015), 19-20.
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Geshe Lhakdor, Geshe L. Tenzin, and Geshe D. Namgyal, “Secular Ethics in Education: Educating the Heart and Mind: A
Proposed Curriculum for K-12 and College Education”, Emory-Tibet Partnership, Emory University, October 21, 2015.
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Meenakshi Gopinath quoting Amartya Sen in “Educating for Coexistence: Challenges and Possibilities in India”, Peace Prints,
pp. 31-52. New Delhi, WISCOMP, 2009: p.46.
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and indirect. Education therefore contributes to what people are actually ‘able to do’ or ‘to be’? It
can determine what ‘real’ opportunities are available to individual citizen in a nation?
Over the last two decades, India has made substantial gains in terms of getting children between the
ages of 5–14 years into schools and thereby ensured physical access. Overall literacy rate in the
population has gone up from 52% in 1991 to 74.04% in 2011.9 The Right of Children to Free and
Compulsory Education Act 2009 has in remarkable ways extended educational access for children
from the socio-economically marginalized groups. Its implementation has also opened up several
new vistas as children from very diverse backgrounds have come to share the classroom space.
These developments have given birth to several new challenges, even as some of the older ones
remain. In absolute terms, the number of children in India who are out of school continues to be very
high, with the scheduled castes, scheduled tribes, the minorities and especially females within these
groups hugely overrepresented among illiterates and never-enrolled children.10 These same groups
also account for the largest number of dropouts in absolute terms. Both the entry and the retention of
children from the marginalized sections in schools continue to remain enormous challenges despite
nationwide programs like Operation Blackboard, Sarva Shiksha Abhiyan and Beti Bachao Beti Padhao
campaigns, among others. The reasons cited for this tardy progress are many and varied but some
key causes are: poverty that prevents families from accessing schools, lack of infrastructure and the
inability of schools to deal with the needs of children from very diverse backgrounds. In many parts
of India, prejudices and discrimination rooted in severe socio-economic inequality enter into the
classroom, leading to high dropout rates, even as enrolments have reached unprecedented levels of
80% to 90% in many states.
While schools have an indirect role in addressing poverty and infrastructure requirements (as these
also require macro-level policy changes), they play a much bigger and direct part to ensure that
young people have choices and find meaning in school life; that students, once they enter the school
space, find it safe, engaging and empowering. It is important for schools to pay attention to not just
access but the content of education and its delivery mechanism; to ensure ‘no one gets left behind’
and the needs of diverse population groups are considered.
How does Indian education fare on these counts? Are schools achieving the goals of ‘enhancing
abilities, building skills and broadening thinking horizons’ of all students? What roles are the teachers
and school administration playing in this process? What are some of the challenges that educators
encounter in achieving these goals? What innovations have been tried and have worked? How have
some of the trailblazer institutions taken on new avatars; reaching out more proactively to society
through action and engagement? What are some of the opportunities for introducing policy level
changes?
These were some of the questions that were foregrounded at the workshop session on Bridging
Gaps: A Proactive Role for Education.
Research reveals that several interlinked factors determine the ability of schools to deliver their
objectives: structural issues, environmental issues, safety (physical and emotional), expectations for
student achievement, quality of instruction, sense of school community, peer norms, school-homecommunity partnership, within school collaboration and communication, student morale and the
9
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See Government of India, Social, Economic and Educational Status of the Muslim Community of India –A Report, November
2006: p.58; Sukhadev Thorat, Dalits in India: Search for a Common Destiny, New Delhi, Sage: 2009.
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extent to which school is a vital learning community.11 Even a cursory look at the data from All India
School Education Survey (AISES) and the ASER-Pratham reports reveal that schools in almost all
regions of India face challenges on most of these counts.
These challenges become stark in contexts of social and political violence where the education
system—like other sectors of society—struggles to respond to the difficulties posed by the violent
articulation of grievance and injustice. The education system in Jammu and Kashmir is one such
example. Owing to years of violence—ranging from structural and cultural forms to the more visible
and direct manifestations—schools and colleges have struggled to fulfill the goals of education even
as they have grappled with the situation on the ground ravaged by militancy, neglect, divisive politics
and manipulation.
In a recent research commissioned by WISCOMP, it was pointed out that the reality of conflict is not
allowed to enter the discussion space of the school in the hope that children once cocooned from the
reality will be able to focus on learning. This has serious consequences for young people as they see
a complete disconnect between what they are reading and learning in school and what they witness
outside the walls of the school space.12 One needs to question if by doing this young people are
actually being denied the opportunity to filter through the multiple layers of conflict and expand
their canvas of understanding? Perhaps when education responds to the existing environment instead
of sidestepping it, young people will be better prepared to negotiate their rights and responsibilities
and respond to the political conflict in new, transformative ways.
In this context, the workshop also delved into the particularities of education and schools in areas
where identity conflict has affected the socio-political environment and caused disruption. This is
important as a meta-analysis that documented findings on education and its relation to building
peace13 (across different regions of the world) noted that, in general, there was limited focus on
connecting education and peacebuilding. This reflected a lack of consideration of teachers as agents
of peace and an overemphasis on ‘enabling access to schools’ and relative neglect of ‘what goes on
inside the school’ in situations of conflict. It is important to engage with teachers on what they can
do (in contexts fraught with mistrust, violence and trauma) to make the classroom a ‘safe healing
space’. For instance, what kinds of skills and competencies can schools build to stem the
intergenerational transfer of hate and anger?

Education and Equality: Exploring Gender
Classrooms in a large majority of schools in India are microcosms of the community they are located
in. As a consequence, they not only mirror the diversity that is characteristic of the respective
community but also the inequalities, hierarchies and discriminations that it is afflicted with. Schools
and classrooms can therefore also become spaces where these inequalities are questioned, seeds for
change are sown, transformative processes take shape and the needs for equality and justice are
served. Since they are expected to be spaces where the character of young citizens is built and
prepared for participation in democracy, the abilities and skills for dealing with difference can be
developed within the schools.

11
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The process of moving education from purely academic achievement to these hard-to-measure skills
and dispositions is not a seamless process. Schools can encounter many challenges in this process,
for one, the parents may not see value in these goals at all and compel schools to only concentrate
resources and energy in building academic and vocational skills. Similarly, political representatives
and education policy implementers in the government can also exert pressure to perpetuate various
forms of inequalities and thwart critical thinking. As products of their own privileged status, teachers
and administrators may themselves oppose change. In the Indian context, where religion plays a
critical part in people’s way of life, community leaders can also be formidable resisters of change.
However, opportunities for reform can open up in unexpected ways. In recent years, the debate on
violence against women and girls is one such example.
The demand of the Millennials for addressing gender equality has occupied space in the public
discourse consistently. Issues of violence, discrimination and prejudice against women and girls
have resonated across India in the media, social media, representative bodies and policy documents.
At the heart of this discourse is the fact that girls suffer from multiple disadvantages – they are
prevented from ‘being born’ (through sex-selective abortions), valued less than boys within the
family and assigned ‘limiting’ and ‘limited’ role in the public as well as private spheres.
Culturally and socially enforced gender stereotypes play an important role in constraining girls’ life
choices, education and opportunities within the economy and polity. At a WISCOMP workshop in
2011, policy expert Pratap Bhanu Mehta observed that ‘education can be a key area of intervention
[for changing the gender equality equation]. He quoted from the latest NSSO data which reveals that
women constitute more than 50% of enrolment in higher education in India. Added to this is also the
university-specific data which shows that women are excelling in academics and in higher education.
Yet, if one were to look at a different piece of data, female employment participation (for the educated),
it stands at only 20%…Why is this so?’14 Why is it that girls are unable to play a more active part in
the socio-political and economic life of India?
Insights from cognitive theories of gender development can help solve this paradox. These theories
reveal how children from a young age learn gender-typed attitudes and behaviors which privilege
boys and retard opportunities and limit choices for girls. They note that learning occurs through
tuition, enactive experience or modeling. Tuition refers to direct teaching. For e.g. when a father
shows his son how to throw a baseball or a mother teaches her daughter how to change a baby’s
diaper. Enactive experience occurs through experiencing the reactions one’s behavior evokes in
others. Constantly nudging individuals to conform and restraining them from performing atypical
gender roles. Finally, most learning occurs through modeling. Children learn a great deal about
gender through observing other people such as their parents, teachers and peers. They also learn
about gender roles in media such as television, films and computer games.15 This analysis underscores
that gendered behavior is not primarily rooted in biology: Gender beliefs can be altered because
‘biology is not destiny’.
Although, research suggests that contents of children’s gender schemas can be modified through
explicit instruction, schools and educators see a limited role for themselves in impacting the gendered
classroom interaction. In fact, such interaction is seen as ‘inevitable’. The role of family, community
and the culture outside the school space is perceived as the determinant of expectations from girls
and boys and the outcomes of education for them.

14
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We believe that as ‘change agents’ it is important for educators to do what they can to address and
challenge gender-typed behavior. An important first step can be to reflect on classroom practices,
asking whether and how schools condone or perpetuate gendered behavior which disadvantages
some children. ‘Research shows that even well-intentioned teachers can collude in giving more time
and mental energy to boys, partly because, pragmatically, they need to hold boys’ attention in order
to ‘get the job done’.’
Teachers can also influence gender differences in children’s academic motivation and achievement in
two important ways. Firstly, they themselves are influential gender-role models. Secondly, they hold
gender stereotyped beliefs about girls’ and boys’ abilities. Such expectations may lead teachers to
unintentionally assess, encourage, and pay attention to students differentially according to their gender.
With the result that children experience negative self-reactions for their behavior and begin to conform
to gender-typed behavior. It is only when they receive positive reactions that they gain a sense of
personal agency referred to as self-efficacy. Researchers consistently find a strong correlation between
feelings of self-efficacy and motivation. There is also increasing evidence that girls’ aspiration levels
increase once they are exposed to positive female role models, especially in leadership positions.16
In light of this knowledge, do teachers acknowledge a role for themselves in promoting gender
equality? How can teachers encourage children to question sexist attitudes and practices within the
home and in their peer group?
In order to ignite debate on the rights of girls to equal opportunities and present an example of a
positive female role model that can be used by educators for young people, the workshop program
included screening of the film He Named Me Malala. This film is an intimate portrait of Nobel
Peace Prize Laureate Malala Yousafzai, who was targeted by the Taliban and severely wounded by a
gunshot when returning home on her school bus in Pakistan’s Swat Valley. The then 15-year-old was
singled out, along with her father, for advocating for girls’ education, and the attack on her sparked
an outcry from supporters around the world. She miraculously survived and is now a leading
campaigner for girls’ education globally as the Co-founder of the Malala Fund. The film offers a
glimpse into this extraordinary young girl’s life – from her close relationship with her father who
inspired her love for education, to her impassioned speeches at the UN, to her everyday life with her
parents and brothers.17
The post-screening discussion foregrounded questions around educational opportunities for girls
and the role of education in countering religious fundamentalism. It also sought to expand the canvas
of dialogue beyond gender equity to bring together a multiplicity of experiences for addressing
diversity and non-violence within the school space.
The WISCOMP workshop motivated the participants to question inequalities of various kinds within
the school space, reflect on pedagogic practice, take action for building the desirable skills in young
people and create the required ripple effect that would en-gender transformative social change and
strengthen democratic practice.
16
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Proceedings
Meenakshi Gopinath (Director, WISCOMP) remarked in her opening address that the workshop
with a confluence of educators was an attempt to revisit how education can be re-infused with a
spirit of transformation and myths about ‘excellence’ that are perpetuated both within and outside
the classroom, shattered. What were the new challenges we face in nurturing truly inclusive learning
spaces in the prevailing social and political climate in India? She observed that the implementation
of Right to Education (RTE) has created conditions whereby there is heterogeneity in the classroom
space; people from different class, ethnic and religious backgrounds are now in some senses almost
thrown together in an exciting experience of learning. Does inclusive education really take place in
the classrooms; was there respect for multiculturalism? Can this collectively be viewed as a resource,
which it is, or should it be treated as an insurmountable challenge or liability, she asked. The question
of negotiating heterogeneity, and ‘disharmony yielding space to a celebration of different ideas and
sensibilities’, were the focus of WISCOMP’s work.
Gopinath averred that the workshop would also provide an opportunity for reflection and unscrambling
of phrases and terms that are glibly used like, responsive classroom, the 4Rs program (Reading,
Writing, Respect and Resolution), the RULER approach (recognizing, understanding, labeling
expressing and regulating emotions), “critical thinking”, educating for “global citizenship”, the
celebration of diversity, gender sensitivity, constructivist classroom, social and emotional learning
and the PATHS (Promoting Alternative Thinking Strategies) approach. She asked the participants to
consider whether schools, colleges and universities serve as aspirational spaces, ruminative spaces,
or are they too involved in trying to complete the syllabus? Are they dialogic spaces, democratic
spaces or are they reinforcing hierarchies? Are they inclusive and engendered spaces too? The
collective inputs from the participants and practitioners working in the field of education she hoped
would affect change in the public discourse and infuse genuine inclusivity into the processes of
curriculum design, selection of knowledge and school pedagogy.
Prof. Poonam Batra (Central Institute of Education, University of Delhi) in her address foregrounded
the principles that the architects of the Indian Constitution outlined and linked school education to
these principles. In this context, she pointed to the distinction drawn by Dr. B.R. Ambedkar between
political and social democracy, as being most relevant.
Batra pointed out how the long years of freedom struggle had provided an informal space which was
used for political education. The struggle had served as a method for political literacy of the masses
as it was connected to the ‘lived realities’ of the people, even though formal literacy was very limited
in the population. Immediately after independence this changed. She argued that culture was viewed
as an obstruction to the goals of national education, i.e. imparting of modern Western knowledge.
The result was that education got cut off artificially from peoples’ lived reality creating a gap between
political and social democracy.
Today the situation has changed and the contextualization of learning experiences was essential.
The severing of “knowledge from culture” was believed to be the antidote to negative aspects of our
culture. Now there are attempts to bring culture and knowledge together under the mandate of the
National Curriculum Framework of 2005 (NCF 2005) and the National Curriculum Teacher Education
Framework of 2009 (NCFTE 2009). These two policy documents push for the idea that the teachers
16

and students are “co-constructors of knowledge” and that meaning-making cannot happen in a vacuum.
Cultural context provides the backdrop against which children learn about the world. Prof. Batra
spoke of the need to break away from hegemonic ideas and noted how the ‘system’ reproduced and
reinforced power inequities. The relevance of linking knowledge with social realties using the NCF
2005 idea of ‘meaning making’ is something educators must consider in their everyday classroom
practice. An overemphasis on intellectual skills and complete neglect of the social contexts of the
students would be ineffective in preparing young people for life.
Enabling legislation by the government and the enactment of the Right to Education (RTE), the
NCF 2005 and NCFTE 2009 have initiated reform in school and teacher education system to some
extent, she noted. The deficiencies in meeting the requirements outlined in the RTE are a consequence
of inadequately trained teaching workforce, and the inability to include ‘learning experiences’ in
pedagogic practice. The result of this is that existing hierarchies are being perpetuated. An outcomebased model of education that does not allow focus and insight into the self or critical reflection of
any kind in teacher-education programs is limiting the potential liberatory social change that school
education can fuel in a rapidly changing environment, she observed.
She suggested that there is a need to access spiritual resources and not just rational faculties for
bringing social reality and knowledge creation together in contexts that are marked and marred by
inequality. Since the idea of citizenship is amorphous, viewing the ‘other’ with empathy requires
self-reflection. This can be ideally achieved by drawing on both rational as well as spiritual resources.
If education were to only rely on the ability of young people to connect with ‘the other’ on a rational
level, it may not lead to the kind of transformation that we envision in our society. For ideas on how
this can be achieved, she suggested that educators could read the works of Gandhi, Tagore and
Aurobindo Ghosh. All of them acknowledge that individuals have to depend on inner resources for
building connections with members of groups that are considered ‘enemy’.

Bridging Divides: A Proactive Role for Education
Drawing from his extensive experience on community engagement and work with institutions of
higher education from across the country and internationally, Dr. Rajesh Tandon (President,
Participatory Research in Asia) in his address elaborated on the role of education and community
engagement at the school level. He questioned the efficacy of framing educational policy that limits
the scope of learning to merely achieving economic development and growth or research that is
oriented to publishing, rather than placing emphasis on ‘learning’ that prepares young people for
social contribution by creating horizontal linkages with different sectors in their immediate
surroundings. He lamented that schools were not doing enough to prepare young people for collective
responsibilities as they were preoccupied with individual students’ interest. He suggested that social
engagement should be made an integral part of the formal curriculum and not just treated as an extra
curricular activity.
Dr. Farida Abdulla Khan (Member, National Commission for Minorities), drawing on her research
and current engagement with the Minorities Commission shared insights on the changes that have
occurred post the 1990s economic reform and the policy obsession with outcomes of education
measured by student scores on standardized test. She also talked about the widening gap between
those who get educated and those who don’t as she felt this was particularly disturbing since it
produces outcomes that are iniquitous and completely at cross purposes with what national education
seeks to achieve, i.e. social equality.
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Khan alluded to the framing of the Indian Constitution describing how education figured prominently
in the discourse on development that the newly formed nation was aspiring to. While social
development featured prominently in every important policy document, in actual terms it was scientific

and technological aspirations leading eventually to economic development that remained the central
preoccupation. The two-tier system of private and public schooling produced by this approach,
characterizes the Indian system which is largely responsible for both, the current state of schooling
and teacher education. The underprivileged are relegated to increasingly inadequate and low quality
public schools. She drew attention to the fact that public education was being neglected which did
not augur well for India as a lage section of the population lived below the poverty line and was
unlikely to access the private schooling system.
Khan recommended cultivating critical thinking amongst students and teachers and bringing in local
language and local culture to make schools more attractive for the poor and marginalized. To reiterate
this point she referred to Prof. Satish Deshpande who remarked that “the gap in teacher training is
that teachers do not know how to access information that will help in critical reflection”.
Following Khan’s presentation, Rashmi Misra (Chairperson and Founder, VIDYA Schools) shared
the experience of her organization which has successfully created opportunities for children from
the underprivileged groups. She noted that the journey of VIDYA institutions began with a group of
5 girls and today it included 50 projects spread across five cities in India (Bangalore, Delhi, Gurgaon,
Mumbai and Pune) reaching out to about 300,000 children, youth and women; touching their lives
in substantive ways. Making a reference to what Dr. Tandon called horizontal engagement, Misra
said that VIDYA schools work at not just vertical exclusion by attending to the needs of poor, but
also targeted existing horizontal inequalities by ensuring that those among the poor who are further
marginalized – girls, low caste and minorities are especially served. An interesting experiment at
VIDYA was to encourage girls to educate their mothers and other family members. This was creating
a chain reaction and education of the girls was giving a push to a process of empowerment and not
just treated as an end goal.
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VIDYA schools have emphasized high quality education, where the curriculum goes beyond literacy
to vocational training, social awareness and life skills, humanist values, leadership and academic
engagement. It believes in the importance of training children in professional and human skills
simultaneously to impact their knowledge that makes them more confident and responsible citizens.
Misra underscored the need for a comprehensive curriculum which is not limited to academics but
focuses on overall betterment of the child. The curriculum used in VIDYA schools is sensitive to the
significance of contextualized training which is rooted in child’s experiences; cultural values and
daily lives. Children are guided to understand diversity with a focus on skills for dialogue, empathy
and tolerance. It also prepares children to be able to see themselves as a ‘bridge’ for other individuals;
to discover the positive traits and see themselves as potential leaders in their communities. VIDYA
works at the individual level of the child and believes that a single empowered girl child is capable
of creating ripples that can transform society.
The crucial role of teachers in the process was also highlighted during her presentation. Some of the
characteristics of a teacher, that VIDYA stands by in its schools were discussed. It was underscored
that teachers must be capable of demonstrating a strong character and value system; passionate
about their subject; use innovative and interactive methodologies in classrooms; and capable of
creating ‘positivity’ among the children.
In the process of moving towards inclusivity and social change, VIDYA faced many challenges. One
of the major challenges was the ‘classist’ attitude as children from the school were looked down
upon by people. Also, donors regularly questioned the ‘tangible gains’ VIDYA made. They mostly
looked for successes in quantitative terms, which ignored the qualitative improvements achieved by
the school. Conservative attitude of girls’ families towards sending their daughters to schools was
another challenge with which VIDYA had to grapple, Misra shared.
Further elaborating on the significance of girls’ education Misra noted that an increase in the number
of girls who join schools is directly related to their mothers’ education, as educated and empowered
mothers have constantly expressed their willingness for their daughter’s education. In case of VIDYA
schools, the reverse was also true. Back at home, children shared their learnings with their parents –
teaching how to brush teeth, applying mathematics, helping fathers in accounts, etc. Thus, making
parents, especially mothers active participants in the process of change.
An insightful presentation on the theme of “New Directions in the Age of Right to Education” was
made by Aditi Misra (Principal, Delhi Public School, Gurugram). She spoke about the implementation
of the Right of Children to Free and Compulsory Education (RTE) in a neighborhood school. She
pointed out that in the Act ‘compulsory education’ meant obligation of the appropriate government
to provide free elementary education and ensure compulsory admission, attendance and completion
of elementary education to each child in the 6-14 years age group. It also specified the duties and
responsibilities of governments, local authorities and parents in providing education, and sharing of
financial and other responsibilities between the central and state governments.
According to her, the RTE Act threw up several challenges both socio-economic and academic.
Exclusion of the girl child was a significant issue. She argued that the only way forward was
‘inclusivity’ which can be achieved with some kind of public-private partnership. She underscored
the use of Corporate Social Responsibility law for making real progress on RTE. In this context, she
highlighted the empowerment of girls outside classrooms and addressing stereotypes through reflective
practices by teachers. Looking to the future, she made the following suggestions:
19

Communities
• Prioritize girls’ education.
• Financial support for education of children from the marginalized backgrounds may be provided
also by the economically privileged and not only the government.
• Work towards eradication of child labor in all its forms.
• Look for corporate contributions under the CSR law to support education in schools; higher
education and through internships
Families
• Stop discrimination between boys and girls
• Apply rules uniformly for both sexes
• Articulate gender sensitive expectations so that girls can overcome societal discrimination.
Classrooms
• No segregation
• Apply rules uniformly
• Provide equal opportunities to all children to participate in school activities and ensure that those
from under priveliged backgrounds do not miss out due to financial reasons.
• Idea of ‘being equal’ should be consistently reinforced

20

• Teachers should be role models as change makers
• Achievers from varied strata should be shown as role models
• Discuss ideas of non-formal education and skilling
Prof. Gurpreet Mahajan (Jawaharlal Nehru University) who was chairing the session, concluded
by stating that the ideas presented by all the speakers were deeply insightful but a big challenge in
effecting social change was the fundamental difference in the views on what ‘social change’ should
comprise. She noted that social mobility for members of historically marginalized groups was achieved
with heroic efforts and through reservation, what education was trying to now achieve was provide
the same mobility in a manner that individuals had fewer barriers to cross. This was a difficult task
but one that educators must grapple with.

Bridging Divides: Educators and Gender Equality
The session focusing on the role of Educators and Gender Equality was led by Prof. Parveen Pandit
(Principal, Government College of Education, Srinagar), who highlighted that gender roles were
neither static nor uniform across cultures; they were differentially perceived and tied to specific
roles played by women. An important method to question gender roles was to bring into the discourse,
transgender identity. Pandit noted that transgender people are marginalized in various ways and the
discrimination increases/decreases based on social and cultural norms. In terms of rethinking power
equation between men and women, the third gender should find representation so that we can work
against discrimination and gender biases in all forms. This will be an important way to subvert the
male-female binary.
Pandit explained how transgender community faces extreme discrimination at the hands of both
public and private agencies in the areas of health services, housing, education, employment, law, to
name a few. Societal attitude towards them was reflective of the extreme injustice that plagues our
society. She pointed out that media played a role in projecting stereotypes that reinforce and strengthen
attitudes of patriarchy, as well as portray the facets of ‘acceptable’ gender identities. She suggested
that one of the starting points in such circumstances was to adopt an alternative academic approach
in gender studies. The curriculum of gender studies should be interdisciplinary and focus on all
gender identities and gendered representation of all sexes – men, women, transgenders, bisexuals,
gays and lesbians. According to Pandit, gender justice and mainstreaming should include affirmative
action especially for LGBT groups and people with alternative sexual identities.
Following Pandit’s presentation, Suman Kumar (Principal, Bluebells School International) shared
her school’s experiment with organizing gender trainings for the students, staff and parents. Kumar
shared the successes in integration of gender studies within the school curriculum. She especially
highlighted the accomplishments of the ‘whole school immersion’ program that was initiated in
collaboration with WISCOMP.
Speaking of the progress the school had made with the trainings; Kumar eloborated how the program
unfolded organically. The trainings in the initial period were organized only for the teaching staff
and the school student leadership (the Prefects at the senior level). Later the learnings from these
trainings were carried to other children at the primary, middle and senior school levels through
multiple methods. Teachers and senior students after they had participated at training session, used
surveys, case studies, film reviews, street plays, symposiums, poster making, panel discussions,
action research and critical review and analysis of films to continue the discussion at the level of the
entire school on what gender stereotypes were and how they could be challenged.
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Offering suggestions for the future, Kumar sought the inclusion of the support staff in the process by
organizing trainings for them. She also suggested liaising with theatre practitioners and taking plays
to the community, as well as working with authors to write stories in collaboration with students on
respect for all genders.
Kumar alluded that the process of change was not seamless. The school faced several challenges in
the course of this work. One of the biggest challenges arose from the difficulty of assessing change
itself. Since change in gender typing was a slow, organic process, it was difficult to foresee and
measure it at each step. She also observed that while the girls felt empowered and took on leadership
roles to confront gender stereotypes, the boys showed little movement in their thinking and behaviour.
Another challenge was the integration of the program imperceptibly into the existing curriculum
and at the sametime working with the cultural beliefs of individual teachers.
Post the presentations, the session on Mapping the Terrain: Issues for Deliberation was facilitated
by Dr. Anandini Dar (Assistant Professor, Ambedkar University Delhi) who guided the discussion
on the ideas presented by the senior experts. Dar began by underlining the fact that the presentation
at the previous sessions had identified some of the challenges that educators might encounter in
their work towards bringing about positive change in the lives of their students. She shared her own
takeaways from the presentations. The first of these was that educators ought to go through a process
of ‘unlearning’ and ‘learning’. Here she alluded to the fact that there were a lot of ideas that were
part of the process of acquiring a degree in education that had to be ‘unlearnt’ as they were redundant
in the current context. Teachers had to unlearn may of these things before they could engage with the
new transformative methodologies. One example was a rigid adherence to ‘lesson plans’. Another
idea that could be deliberated upon was whether education should be understood as a verb or as a
noun. Once the teacher decided that it was a verb/ a doing word, the questions that would follow
could be: Who was educating whom? Was it the students and teachers educating each other?
Several participants commented and shared their own ideas on the issues that were discussed in the
morning session. To conclude the discussion Dar noted that there was a need to revisit usage of
certain phrases in, for example, when phrases like ‘molding or shaping the child’ are used, what are
we doing this towards? Do students have a voice in this process of molding?

Dialogic Engagement: Schools and Non-Violent Alternatives for Social
Change
Reflections on He Named Me Malala
“‘One child, one teacher, one book and one pen can change the world’ – These inspirational
words of Malala speak to the vital importance of including youth in changing mindsets. Her courage
and determination to be ‘heard’ despite the violent actions of those who tried to silence her are
extraordinary.” This is how one of the participating educator reacted to the film, He Named me
Malala that was screened at the opening session on Day II of the workshop.
The aim of the discussion following the screening of the film was to motivate participants to question
the different kinds of inequalities within society. Participant responses demonstrated that the film
evoked feelings of hope, courage and optimism in countering acts of extremism. Many also expressed
renewed faith in the spirit of peace, harmony and acceptance of the ‘other’. Several participants
alluded to the feeling of privilege–to be living a life of ‘relative stability’ in India.
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Voices of teachers, teacher educators, and independent researchers from Jammu and Kashmir
emphasized that the film resonated with their particular situation and the fact that teachers found
themselves constrained to ‘teach’. They empathized with Yousafzai’s experiences as they could see
a reflection of her condition in their own everyday lives.The argument that the subject of peace
education should form part of educating for social change found many takers at the workshop.

Participant Reflections
Motivation
• “Power of an individual is enough to start a societal transformation’
• “The strength of listening to your inner self and making choices. Having dreams and being extra
ordinary yet being ordinary [humble]”
• There is something in each and every individual which can change her life as well as her society.”
• “If we are persistent and believe in ourselves nothing and no one can stop us achieve what we set
as our goal”
• “Malala can be anyone, I am also Malala”
• “I learnt how problems can be solved peacefully”
• “Encourage children to take this slogan to the street–one child, one book, one teacher and one
pen can change the world. And definitely this thinking can change the world.”

Conflict Sensitivity
• “I try to understand various new ideas, cultures, diversity from all over India and Pakistan”
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• “That there is not one truth, its relative and one should not jump to conclusions. Still keeping
some opinions.”
• “My sense of privilege and comfort being in New Delhi and in a relatively conflict free zone.
How much we take things for granted.”
• “A deeply moving narrative that inspires but also raises questions (in one’s mind, at least) as to
how such monsters got created in the first place”
• “It gave me a sense of privilege of being in a relatively and also the issues faced by the children
of conflict spaces and how many negotiate through the turmoil too”
• “Be empathetic towards sufferings of many people in our world”

Courage
•
•
•
•

“Courage and conviction to stand against odds.”
“Courage and hope can take anyone through.”
“Courage, will and determination can resolve any issue.”
“Extreme dedication and commitment. Although there can be different interpretations of the film
but we all could learn to be dedicated and fearless like Malala. It is personal courage and will that
makes a Malala...the role of teacher is only to facilitate. Only to give the name!”

Education
• “We tend to take so many things for granted. Education is not just what we read in textbooks but
also our experiences.”
• “Education changes the world.”
• “That there is always a way. Also education is the most powerful tool that can change the world.
...there is no age for learning”

Gender
• “ It is a great movie. It really speaks volumes about the girls who had the courage to face the type
of situation which others can’t even dream of.”
• I totally agree with Malala Yousfzai that girls must receive education and fight for their rights.
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Active Voice: Observations from the Field
The role of peace education in areas of violence and conflict was the central focus of the presentation
made by Bushra Hyder (Director, Qadims Luminere School and Girls College, Peshawar, Pakistan).
She highlighted the differences between extremism and violent extremism, and as a way forward,
promoting interfaith harmony amongst students to counter hatred and animosity. Violent extremism,
she averred, was the belief and actions of people who support and use violence to achieve ideological
and political goals behind a masquerade of religion. The impact of this form of terrorism and other
forms of politically motivated and communal violence was severe physical and psychological trauma.
In Peshawar, the impact of violent extremism on the daily lives of citizens was felt in the form of
rampant destruction of infrastructure, death, material loss, injury and displacement. The deep
psychological impact on the society was that feelings of frustration, anger, fear, hopelessness and
helplessness were rampant. The impact on students has been particularly impairing, she observed.
In view of these existential realities and with the hope of minimizing the effects of violent extremism
in Peshawar, the Qadim’s Luminere School and Girls College initiated an innovative model of peace
education. The program was implemented in partnership with families of students, other likeminded
schools, the media and likeminded leadership at religious institutions (madrasas). The Qadim’s
approach to peace education rests on the firm belief that students cannot be nurtured and molded
into becoming ‘peace-loving’ citizens without improvements in the community as schools cannot
turn into ‘pristine oasis’ amidst intense violence. Peace can only be achieved through shared vision
and realization of ‘what and how’ teachers teach and effective implementation of these ideas in the
schools. Hyder averred that while making schools ‘safe’ would not eliminate violence in society,
efforts to promote tolerance and love amongst the youth needed be sustained over a long period of
time and in a manner that schools, family and community were not working at cross purposes.
The components of this model of peace education were drawn in part from the cultural and traditional
practices of the region, Hyder avowed. The foundational principles of this approach are the following:
a) Values, beliefs and attitudes, include tolerance, non-violence, compassion, empathy, celebration
of diversity, respect;
b) At the level of perception, developing self-awareness, empathy in assessing a situation, suspension
of judgment and blame, reframing of solutions to help others and preservation of self-respect
c) At the emotion level, help youth in managing feelings of anger, frustration, fear etc., expressing
emotions in non-aggressive and non-inflammatory ways and control of reactions to other’s
emotional outbursts
d) Communication skills that include, listening to understand, speaking to be understood, re-framing
emotionally charged statements in a neutral manner
e) Creative and Critical thinking that entails contemplation of a problem from varying perspectives,
to approach problem–solving as a mutual pursuit of possibilities, analyses, hypothesize, predict,
strategize, compare and contrast, and evaluate options
The unique linking of multiple educational and religious institutions through this model has resulted
in its replication in other countries, Hyder noted. Turkey and some African countries are now working
with the Qadim’s Luminere School and Girls College to initiate a similar program in their country as
an antidote to the spread of violent extremist ideologies among young people she concluded.
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Participant-led Group Presentations
In an attempt to further enrich collaborative learning during the workshop, a participant-led session
was included in the program on the second day. Participants were divided into five groups for this
session and each group was assigned a reading which was seen as a starting point for discussion.
The participants were sent the reading before the workshop, to allow for time for analysis and to
come up with creative and interactive formats for their presentation. One participant in each group
was nominated to lead the discussion in their group and given specific questions for reflection that
could be shared with the group members. The group leaders also facilitated communication between
the group members and coordinated the compilation of the groups’ learnings and observations after
the discussion. Brief abstracts of the readings, the questions for reflection on each of the papers and
the presentation summaries are reproduced here.

GROUP A: Positioning Teachers in the Emerging Education Landscape of Contemporary
India (Author: Poonam Batra)
The paper provides a brief historical overview of the status of elementary school education in India
since the 1990s and makes a case for placing the teacher more centrally in the education policy
instead of only as an instrument of outcome-oriented learning.
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Questions for reflection
• What role has the education policy assigned for the teacher in terms of ensuring quality education
for all children?
• What are the challenges to giving a more proactive role to an educator? How can these be
overcome?
The group made a presentation on the deficiencies in teacher education programs, with a special
focus on conflict areas. They noted that there was a need to improve teacher skills in psycho-social
counseling. They also foregrounded the importance of listening in the classroom among other ideas.
GROUP B: Inclusive Classroom and Social Diversity in India: Myths and Challenges (Author:
Sanjay Kumar)
‘The paper discusses prevalent myths among the educators about the children’s individual and
collective identities and their abilities. The author argues that these are often deeply rooted and
shaped by varied socio-cultural contexts and have remained largely tacit. He believes that inclusive
education has a variety of challenges in the contemporary set up. As the school system becomes
increasingly diverse, relationships inherent in its structure also become more complex. Schooling
poses a plethora of challenges which are not limited to classrooms but also include the space outside
the formal classroom.’
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Questions for Reflection
• Think about the community where you serve, what would be the components of teaching–learning
space that is sensitive to diversity? In what way does the teacher help/hinder the process of
building this sensitivity?
• Can you think of other myths besides the ones enumerated in the paper about education of children
which in your view do not hold up to reality? What are these myths? What can be done to stem
the transmission of these myths?
The group started by expressing deep empathy for educators who worked in areas affected by conflict.
They underscored that the group itself was very diverse and found the experience of discussion
enriching at a personal level. The reading had sensitized them to the idea of looking at classroom
and school as a sub-space within society, polity and economy. The group presented a list of values
on which they agreed and which would prepare them for handling diversity of all types. The list
included, mutual respect, creating a sense of safety, truly empowering young people by ‘facilitating’
interaction in the classroom, looking towards building social capital and always being conscious of
one’s body language in the classroom.
GROUP C: Transforming Students’ Lives with Social and Emotional Learning (Authors:
Marc A. Bracket and Susan E. Rivers)
This chapter, from a handbook on Emotions in Education, provides an overview of how a Social and
Emotional Learning program can be structured and the benefits that accrue from such programs for
students as well as educators.
Questions for Reflection:
• Should social and emotional learning be the concern of schools or is it one aspect of a child’s life
that is best left to the families? Why/why not?
• Can schools and families work together to ensure that a holistic learning moves beyond merely
the skill of taking examinations, If so how?
The group had a lot of discussion on why it is important to understand and manage emotions and
why the teacher should take up this role of guiding the child. They also acknowledged that there
were no clear cut solutions on how emotions can be dealt with. They underscored the importance of
students, parents and the community working with the teacher to make progress on this, as individuals
are deeply affected by the overall societal context.
GROUP D: Integrating Gender Concerns (Author: Geetha B. Nambissan)
“There are surprisingly few studies on the education of girls in India and barely any systematic focus
on school and classroom processes which include the curriculum, pedagogy, teacher attitudes, peer
interaction as well as institutionalized rituals and practices. This paper attempts to understand how
gender identity influences the experience of education in schools. Reviewing available studies, it
explores how gender is contextualized within schools and pervades classroom processes. It suggests
that though the number of girls who enroll in schools is increasing, they may fail to receive an
education that is equitable.
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Questions for Reflection
• How can the teacher transmit sensitivity to the differing perspectives on patriarchy? What does a
truly ‘engendered’ classroom look like?
• How can a teacher facilitate students to break out of the prism of gender stereotyping? Share
examples that have worked in your own experience.
The group made a presentation in the form of a theatre performance on gender issues in the classroom
based on what they learnt from the reading. An interesting act in this play focused on mensuration,
a subject that is taboo in most mixed sex schools in India, and how teachers handle it in the classroom.
GROUP E: Becoming a Reflective Teacher ( Author: Germaine Taggart & Alfred P. Wilson)
The reading is excerpted from a book and provides a theoretical understanding of reflective thinking.
It also included a section on how an educator can practice reflection.
Questions for Reflection
• How can teachers carve suitable spaces for reflection and genuine dialogue (active listening)
when making lesson plans?
• How transparent are you willing to be as a teacher even in acknowledging your own areas of
vulnerability?
• What practices would you bring to the classroom space to build trust and mutual respect within
the community of learners (including teachers) in a heterogeneous classroom?
This group used a simulation exercise to demonstrate what they had learnt during the two days of
the workshop. They enacted a scene which used reflective thinking on the workshop itself. Many
learnings that the group members were taking back from the workshop were highlighted in the
presentation.

Arts in the Teaching-Learning Process
In Search of a Title – a short and powerful performance by Katkatha Puppet Arts Trust and directed
by its Founder, Anurupa Roy, was the final session at the workshop. This tailor made performance
for teachers and teacher educators was an attempt to look at puppetry and pedagogy with the objective
of facilitating collective reflection on what had been learnt over the two days on countering violence
and exclusion and building inclusivity in the school space. The performance was segmented into
short pieces where puppets foregrounded different issues, including the following: gender role
conformity within the family, shrinking space for female agency, violence and gender, masculinity,
among others. The performance was premised on the idea that the arts can move people deeply and
what moves people deeply can often change them.
The performance was unanimously appreciated by the participants for its powerful and nuanced
presentation of the issues around gender with minimal props and without use of any dialogues. The
teachers expressed that it was able to ignite reflection without dependigng on words.
In response to Roy’s request that the participants provide a title to the presentation the following
were suggested: Power of Education, Sashakt (Empowered), Pen is mightier than the sword, Breaking
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Barriers, Jazba (Passion), Abhivyakti (Expression), Udaan (Flight), Springboard, Kitni Girhain Khooli
Maine, kitni Girhain Baaki Hain (The knots that have been untied, the knots that still remain to be
untied), The Journey.

Learnings and Feelings
At the last session of the second day, participants spent some time giving written feedback to
WISCOMP and reflect on the content and process learnings of the interaction. The following section
is a representative glimpse of reflections from the feedback. An overwhelming majority of the
participants (over 95%) expressed that the workshop either completely fulfilled their expectations
or exceeded the expectations they came with. Many shared that they not only learnt new ideas but
also learnt to question pre-conceived beliefs about education, gender sensitivity, diversity, conflict,
safety, rights, peace education, and role of educators and about the Islamic faith.
Theatre practitioner and educator, Gerish Khemani found the linking of theory and practice in the
dialogic engagement to be invaluable in raising complex questions ranging from gender notions to
the aims of education in society, the role of teachers, including questions of inclusiveness and the
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struggles of running schools in areas of conflict. He felt that the workshop evoked responses, both
intellectual and emotional. It prodded participants to be reflective in their practice and allowed
teachers to listen to the different, at times, divergent perspectives that many in the urban spaces are
rarely exposed to, or understand. The diversity of voices and realities of different geographic areas
helped reinforce the idea that teaching was complex, required constant contextualization which
demands constant self-examination and open-mindedness from the teacher. It reiterated the idea that
an honest space for vulnerability, both of the teacher and learner, is a necessity. Given the landscape
of social inequity, misplaced hierarchies and ulterior agendas of various actors, the task of an educator
becomes even more challenging if he or she wants to make a positive contribution to society.
Educator, researcher and teacher trainer, Chintan Girish Modi found that the most rewarding moment
in the workshop was the opportunity to listen to the experiences of Qadim’s school in Peshawar.
He found amidst the teacher participants from Jammu and Kashmir, a yearning for the violence to
end and a desperate wait for a peaceful future. In the sessions focusing on gender and education,
Chintan discerned that the voices from speakers coming from conflict situations did not have
bitterness. The film ‘He Named Me Malala’ and puppet theatre performance evoked ‘compassionate’
reflection. He also noted that the group activity was very satisfying and enjoyed facilitating the
dialogue among his group members.
Tulika Bathija, a school teacher found the confluence of educators to be a humbling experience
coming as she did from an elite school. She shared that in her experience it was for the first time that
a workshop focusing on gender and peacebuilding issues provided a space to school teachers to
share their experiences of engaging with social realities. Significantly, she felt that the Qadim model
of peace education in school curriculum adopted in Peshawar was an admirable initiative for changing
mindsets and tackling violent extremism.

Participant Feedback
• ‘Introduction of new concerns to my understanding of education and sensitization’
• “We had the opportunity to get to know a lot about gender bias, which I never thought upon that
consciously before. Although I come from a family which is gender neutral, this workshop has
broadened my learning on being inclusive”
• “Was able to meet and communicate with people from Jammu and Kashmir and engage with
them, quite relevant in present times”.
• “Coming into contact, closely interacting with and literally hanging out with all the different
people from Peshawar, J and K, Calcutta, Bombay. It was an eye-opener in many ways. The
session with Bushra was very interesting, and the final group-discussion brought all of us into an
intimate area where our concerns as teachers could be …debated.”
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• “The workshop left me overwhelmed. A huge learning experience. The space in a classroom
must be truly democratic, not threatening but encouraging. Teaching must be a process and a
teacher must perceive her/his role as a facilitator not a dictator. Diversities must be used positively.
No gender, class bias must exist. Finally, we must look horizontally and not vertically –see how
much we can give.”
• “Congratulations to the WISCOMP team for organizing, meaningful, engaging and inclusive
workshop space. I am incredibly delighted to have had the opportunity of meeting participants
from Jammu and Kashmir and Pakistan…I was expecting to deeply engage with issues of gender,
caste, class, faith/nationality and how these social realities are rooted in education.”
• “The most useful learning would be never to lose hope and always try to give back to the society
in one or other form. I feel so motivated and overwhelmed with the kind of work educators are
doing in Kashmir even at this time. I will surely be a facilitator for my students and try to remember
the points discussed here.”
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• “The workshop brought together people from diverse geographical backgrounds which gave me
an opportunity to not only understand different cultures but made me sensitive towards the issues
other than ours.”
• “Reality is different at various places”
• “Diversity of voices emanating from academicians, activists and teachers and the creative arts.

Learnings on Pedagogy
• “Films, creative arts as tools of learning. Being a facilitator not dictator”
• “I really learnt so many things from this workshop it actually worked as an eye opener for me in
various fields. I am going to implement many of the practices in my classroom as well as in the
surroundings wherever I live. I have a plan to work on conflict hit children and diversity factor. I
also have planned to work on gender concerns”
• “The most useful learning I had is to think and to understand difference between the terms
‘education’ and ‘educating’ and how teacher can play a different and crucial role in molding
young minds. The thing I would like to practice in my classroom would be giving more space to
learners’ experience and learn from them and make them active beings in the learning environment.”
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Annexure A
PROGRAM
DAY 1
August 29, 2016 (Monday)
9:30 am – 9:45 am

Welcome Remarks & Workshop Structure
Dr. Meenakshi Gopinath
Director, WISCOMP
Ms. Seema Kakran
Deputy Director, WISCOMP

9:45 am – 10:45 am

Educating for Social Change: Opportunities and Challenges
Keynote Address
Chair
Prof. Gurpreet Mahajan
Professor, Jawaharlal Nehru University
Prof. Poonam Batra
Professor, Central Institute of Education, University of Delhi

10:45 am – 11:15 am

Tea

11:15 am – 12:45 pm

Bridging Divides: A Proactive Role for Education
Roundtable of Experts
Moderator
Dr. Meenakshi Gopinath
Education and Community Engagement
Dr. Rajesh Tandon,
President, Participatory Research in Asia, New Delhi
Reflections on Society, Conflict and Education
Prof. Farida Abdulla Khan
Member, National Commission for Minorities
Social Inclusivity in Education: The VIDYA Experience
Ms. Rashmi Misra
Chairperson & Founder, VIDYA
New Directions in the Age of RTE
Ms. Aditi Misra
Principal, Delhi Public School, Gurgaon

12:45 pm – 1:30 pm

Lunch

1:30 pm – 3:15 pm

Bridging Divides: A Proactive Role for Education
Experts’ Roundtable (Contd.)
Educators and Social Change in Conflict Contexts
Prof. Parveen Pandit
Principal, Government College of Education, Srinagar
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Reflections on an Experiment
Ms. Suman Kumar
Principal, Bluebells School International, New Delhi
3:15 pm – 3: 30 pm

Tea

3:30 pm – 4:30 pm

Mapping the Terrain: Issues for Deliberation
Participant Reflections
Facilitator
Dr. Anandini Dar
Assistant Professor, Ambedkar University Delhi

DAY 2
August 30, 2016 (Tuesday)
9:15 am – 9:30 am

Meet and Greet

9:30 am – 12:15 pm

He Named Me Malala
Film Screening and Discussion
Facilitator
Ms. Manjri Sewak
Senior Fellow, WISCOMP
Active Voice: Observations from the Field
Ms. Bushra Hyder
Director, Qadims Lumiere School and Girls College, Peshawar
Dr. Fazl Illahi
Assistant Professor, Government College of Education, Srinagar
Dr. Sandeep Singh
Assistant Professor, Department of Lifelong Learning,
University of Jammu

12:15 pm – 1:00 pm

Lunch

1:00 pm – 3:15 pm

Dialogic Engagement: Schools & Non-Violent Alternatives
Participant-led Group Presentations
Facilitator
Ms. Seema Kakran
Group Leaders
Ms. Gurmeet Kour
Professor, Government College of Education, Srinagar
Mr. Chintan Girish Modi
UNESCO-MGEIP, Mumbai
Mr. Mohit Sinha
Master, The Doon School, Dehradun
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Ms. Deepika Papneja
Assistant Professor, Lady Shri Ram College
Mr. Gerish Khemani
Founder, The Blind and the Elephant
3:15 pm – 3:30 pm

Tea Break

3:30 pm – 4:30 pm

In Search of a Title
A Performance by Katkatha Puppet Arts Trust
Directed by: Ms. Anurupa Roy
Founder, Katkatha Puppet Arts Trust

4:30 pm – 5:00 pm
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Participant Feedback

Annexure B
Profiles of Resource Persons

Aditi Misra (Gurugram) is the Principal of Delhi Public School, Gurugram since April 2002,
which has set new standards in holistic education under her leadership. She is credited with introducing
Inclusive Education at the school. A visionary, an educationist, a dreamer and a socially sensitive
philanthropist, Mrs. Misra is making a rich contribution to the life of her students, parents and the
society. She runs the Shiksha Kendra, a philanthropic educational initiative providing education to
the underprivileged with 1000 children in the school premises. She has also spearheaded an HIV/
AIDS awareness program called Jagrit at DPS Gurgaon in April 2004. She has been the master
trainer for the Continuous and Comprehensive Evaluation (CCE) reforms of CBSE and has conducted
workshops at Faridabad, Rewari, Mumbai and Bhubhaneshwar. She conducted training for teachers
of CBSE schools in Kuwait on Social Science and CCE in May 2010. She has been a resource
person at many workshops at the HRD Centre, DPS Society. Mrs. Misra has also initiated several
exchange programs with Germany, France, the UKIERI with the British Council, and the Educational
Exchange with Sir Bernard Lovell Secondary School, UK on the project Internationalism and KS 3,
to name a few. She is an alumnus of Delhi Public School, RK Puram and Lady Shri Ram College,
and holds a Masters in History from Delhi University and an M. Ed. She began her teaching career
at DPS RK Puram in 1985.
Anandini Dar (New Delhi) is Assistant Professor at the School of Educational Studies
(SES), Ambedkar University Delhi. Prior to this, she was serving as Guest Faculty at SES and
CECED (Center for Early Childhood Education and Development, AUD). She has also worked as a
consultant with Safety and Security of Girls’ Education, CARE India. She received her doctorate
from Rutgers University in 2014, where she was also a Graduate Assistant and Graduate Research
Assistant. As an Instructor at Rutgers University, Dr. Dar was teaching two self-constructed
courses: Introduction to Childhood Studies and Global Childhoods. As a Senior Researcher with
Butterflies Program, she has worked with street and working children. She has also been a Research
Fellow and Child Protection Officer at Prayas Juvenile Aid Center and a Research Intern with UNICEF
in 2007.
Anurupa Roy (New Delhi) is Founder of KatKatha, an organisation that believes that puppettheatre is a non-structured, flexible space for self-expression. She holds a Diploma in puppet theatre
from Dramatiska Institute for Film, TV, Drama, and Radio at the University of Stockholm, Sweden
and a Diploma in Guaratelle, a tradition of glove puppetry from the Scoula Della Guaratelle in
Naples, Italy. She has participated in several international puppetry festivals and conferences such
as the Rafi Peer International Puppet Festival (Lahore, Pakistan) and the Festival of India (Singapore),
and has received several distinctions including the Junior Fellowship of Arts for Puppet Theatre for
2003-2005 by the Department of Culture, Government of India. She has organized several workshops
for youth on using puppetry as a tool for conflict resolution. She has worked in the Kashmir Valley
with WISCOMP to conduct workshops on trauma healing and reconciliation.
Bushra Qadeem Hyder (Peshawar) is the Executive Director of Qadims Lumiere an O and A level
institute in Peshawar, Pakistan. She is a well know educationist, a social entrepreneur, talk show
host and trainer, with extensive experience in workshop facilitation across Pakistan, including trainings
for parliamentarians, police personnel and NGO professionals. Her flagship initiative is the
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introduction of peace education in her institute which focuses on developing conflict transformation,
peace building, critical thinking and self-awareness and leadership skills among students using creative
writing, theater, group works and role plays for imparting concepts. This model has been expanded
to 3 private schools and 2 Madaris (religious schools) after its success. Hers is the only school in
Pakistan to have peace education as an integral component of its curriculum and she has been
advocating for expansion of peace education to state run schools. Her model is being replicated in a
few schools in Tajikistan and Tunisia with her technical support. Ms. Qadeemis a Founder Member
of Amn-o-Nisa: Pakistan Women’s Coalition Against Extremism, a tri-partite coalition of women
peacebuilders from Pakistan-Afghanistan-India. She has received training at the School of
International Training Vermont, USA. She was Goldman Sach’s 10000 women entrepreneurs fellow
in 2010 and was selected from Pakistan as an emerging leader for Women in Public Service Institute,
USA. She has completed an M.Phil and Masters in English with distinction from University of
Peshawar, Pakistan.
Chintan Girish Modi (Mumbai) is a writer, educator, columnist, researcher and teacher trainer. He
has worked with the Srishti School of Art Design and Technology, Shishuvan School, and the Hri
Institute of Southasian Research and Exchange, among other institutions. He has edited school
textbooks, taught creative writing, and participated in numerous peacebuilding initiatives. He is
now working with the UNESCO’s Mahatma Gandhi Institute of Education for Peace and Sustainable
Development on a guidebook for textbook writers aimed at embedding principles of peace, global
citizenship and social justice into school textbooks.
Deepika Papneja (New Delhi) is an Assistant Professor in the Department of Elementary Education,
Lady Shri Ram College for Women. She teaches courses in Gender Studies and Social Sciences in
the Department. She holds a Masters’ degree in Education from the University of Delhi and also a
Masters’ degree in Sociology from the Jawaharlal Nehru University. Ms. Papneja was selected by
UNICEF for undertaking a research project under its Knowledge Community on Children in India
(KCCI) Summer Internship Program in the year 2009. Her research interests are in the areas of
Gender Studies, Social Science Education, and Gender Issues in Schooling.
Farida Abdulla Khan (New Delhi) is Member, National Commission for Minorities and Professor
at the Department of Educational Studies, Jamia Millia Islamia. Till 2009, she was also Head of the
Department of Educational Studies and Dean of the Faculty of Education, Jamia Millia Islamia.
Previously, she was a Reader in the Department of Education, Central Institute of Education, University
of Delhi and an Assistant Professor at the Zakir Husain Center for Educational Studies, School of
Social Sciences, Jawaharlal Nehru University. Prof. Khan has also served as Lecturer in Psychology
at Lady Shri Ram College and at Jesus and Mary College, Delhi University. She has worked as a
Researcher at the Laboratory on Cognition, City University of New York and as Adjunct Lecturer
where she taught an advanced level course in Cognitive Development at Hunter College, New York.
During this period, she was also Project In-Charge for the research group on Cross-Cultural Study of
Human Emotions at the Department of Psychology, New School for Social Research, New York.
Her other positions include Visiting Faculty, Masters’ Program, Elementary Education, Tata Institute
for Social Sciences, Mumbai, and Visiting Fulltime Faculty in the Department of Education at the
American University of Beirut, Lebanon. Prof. Khan holds a Masters’ degree in Psychology; a Diploma
in Medical and Social Psychology from the National Institute of Mental Health and Neuro Sciences,
Bangalore; a Diplomed’ Etudes Superior in Psychology from the University of Paris, Paris; and
M.Phil and PhD degrees in Developmental Psychology from the City University of New York.
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Gerish Khemani (Mumbai) is an Artist, Storyteller and Educator. He is the Founder of The Blind
and the Elephant theatre group. He has been working in Theatre in varied capacities for over a
decade. Mr. Khemani started his theatre journey with the group Working Title, acting in several of its
important productions. Four years ago he directed a short experimental piece called The Unveiling,
which was performed in alternative intimate spaces in Mumbai. Last year, Mr. Khemani released his
first production Ripples, a play dealing with questions of teaching and learning, co-written and
directed by him. Currently, his production Antigone 2.0, a modern adaptation of the ancient Greek
tragedy Antigone by Sophocles, featuring young adults is being performed in Mumbai. He received
training in the art of storytelling from Storyteller and anthropologist Dr Gauri Raje. Over the last
few years, he has been working with Theatre Professionals Pvt Ltd as a drama facilitator and an
International Baccalaureate (IB) Theatre Arts teacher. He has created several student productions
with school and college students. Mr. Khemani’s engagement with the education field also includes
teacher training and includes running workshops designed to get student-teachers and teachers to
reflect on the self, their own identities, getting them to question and reflect on their teaching philosophy
and practice.
Gurmeet Kour (Srinagar) is Assistant Professor, Department of English, College of Education,
Srinagar. She holds Bachelors’ degrees in Science and Education and a Masters’ degree in English.
She has coordinated trainings of primary English teachers in English language teaching for private
schools in the Valley in collaboration with Foundation Books Pvt. Ltd., Cambridge House, New
Delhi. Ms. Kour has participated in many reconciliation and peace workshops, and is actively involved
in Peace Education initiatives for teachers in the Valley. She is a core member of the Athwaas
initiative of WISCOMP and has participated in earthquake relief activities and played an active role
in the Athwaas Bijbehara project which aims to empower young college-going women to enable
them to emerge as agents of social change. She has been involved in various women’s development
projects under the College’s Women’s Studies Program and has been a resource person in training
government school teachers from different districts like Srinagar, Baramulla, Kupwara, Budgam,
and Anantnag.
Gurpreet Mahajan (New Delhi) is a Professor, Center for Political Studies at Jawaharlal Nehru
University. She has written extensively on issues of multiculturalism, secularism, and civil society
including Identities and Rights: Aspects of Liberal Democracy in India (1998), The Multicultural
Path: Issues of Diversity and Discrimination in Democracy (2002), and Religion, Community and
Development: Changing Contours of Politics and Policy in India (2011). In addition, she has edited
The Public and the Private: Issues of Democratic Citizenship (2003) and Accommodating Diversity:
Ideas and Institutional Practices (2011), and coedited Minorities and the Nation-State (1999). In
2010, Prof. Mahajan authored a paper titled ‘Responding to Identity Conflicts: Multiculturalism and
the Pursuit of Peaceful Coexistence’ for WISCOMP’s South Asian Journal of Peacebuilding Peace
Prints.
Mohit Sinha (Dehradun) is currently Master at The Doon School, where he also teaches history,
and is Master-in-Charge of The Doon School MUN. He was educated at the Lawrence School,
Lovedale and St. Stephen’s College, Delhi. Since then, he’s gathered a diverse set of experiences in
the field of public policy, international relations and education. While working at the Centre for
Policy Research, New Delhi, he was consultant to various Indian government commissions including
the Administrative Reforms Commission, the National Knowledge Commission, and the Jawaharlal
Nehru Urban Renewal Mission. In 2006, he worked with the Centre for Public Policy at the Indian
Institute of Management, Bangalore, to help develop and deliver a mid-career training programme
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on policy analysis and public management for officers of the Indian Administrative Service. He
moved to education in 2008, teaching History at Welham Boys until 2013.
Parveen Pandit (Srinagar) is Principal, Government College of Education, Srinagar. She is also
the Director of the Department of Social Science at the College. She holds a PhD in History from
the Department of History, University of Kashmir and has had a long and illustrious career in the
field of education starting out as Lecturer in 1984. Prof. Pandit is a member of various committees
and has been a part of several seminars and workshops. Her research work ranges from “The Women
in Kashmir” to “The Education System in Kashmir”. She also has various publications to her credit
such as History of Kashmir in Political, Economic and Cultural Perspective. She is the recipient of
several awards including the Best Teacher Award and Eminent Educationist Award.
Poonam Batra (New Delhi) is Professor of Elementary Education at the University of Delhi’s
Maulana Azad Centre for Elementary and Social Education (MACESE), Central Institute of Education
(CIE), University of Delhi. She has undertaken a decade of action research in restructuring curriculum,
pedagogic practices and the learning experience of children in government-run elementary schools
in educationally disadvantaged areas in Madhya Pradesh, Rajasthan, Maharashtra and Kerala. She
was one of the experts that prepared the National Curricular Framework for Teacher Education
2009. Prof. Batra was engaged in coordinating professional activities for teacher development at the
Regional Resource Centre for Elementary Education at Delhi University as part of the UniversitySchool Resource Network. Her publications cover a wide range of issues in elementary education,
child development, gender and teacher education. She has helped develop the framework for the
Bachelor of Elementary Education (B El Ed), India’s first four-year professional elementary teacher
education program since 1992 and has co-drafted the section on Education and Women’s Equality in
the national review of the New Policy on Education (NPE, 1986) entitled ‘Towards an Enlightened
and Humane Society’, 1990; co-drafted the XI Plan Working Group Report on Teacher Education,
2006; co-drafted the Draft National Curriculum Framework for Teacher Education as part of its
Review by the NCTE and NCERT, 2006. Prof. Batra is a Jawaharlal Nehru Fellow and worked on a
research project on Teacher Education and Social Change.
Rajesh Tandon is Founder, Society for Participatory Research in Asia (PRIA), a voluntary
organisation providing support to grassroots initiatives in South Asia, and continues to be its President
since 1982. He is UNESCO Co-Chair on Community Based Research and Social Responsibility in
Higher Education since 2012. He also serves as Chairperson of the Global Alliance on CommunityEngaged Research (GACER) network, which facilitates the sharing of knowledge and information
worldwide to further community-based research. Dr. Tandon serves on the advisory board of various
committees commissioned by various governmental and non-governmental organizations. In 2013,
Dr Tandon was appointed as a member of the sub-committee constituted by the Planning Commission
of India to make recommendations on strengthening community engagement in higher education.
The University of Victoria, Canada, awarded Dr. Tandon the degree of Doctor of Laws (Honoris
Causa) in June 2008 in recognition of his pioneering work in the area of civic engagement, governance
and community based research. For his distinguished work on Gender Issues, the Government of
India honoured Dr. Tandon with the Prestigious Award in Social Justice in March, 2007. Dr Tandon
has authored more than 100 articles, a dozen books and numerous training manuals on themes such
as democratic governance, civic engagement, civil society, governance and management of NGOs,
participatory research and people-centred development. He has completed his doctorate from Case
Western Reserve University, Cleveland, USA.
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Rashmi Misra (Bangalore) is the Founder and Chairperson of VIDYA (Vidya Integrated
Development For Youth and Adults) a non-profit organization working towards the empowerment
of women and children from urban slum areas in New Delhi, Mumbai, Haryana and Bangalore. Over
20 years, VIDYA’s unique grass-root development programs have proved to be very successful in
transforming the lives of many of India’s most underprivileged. The organization is known for its
ability to develop educated and empowered women and children who in turn become leaders of
social change within their communities. This is achieved through a wide range of integrative
development programs which include schools, pre-school crèches, health-care clinics, and income
generation skill training centers. In addition to the above, VIDYA facilitates micro-enterprise and
micro-credit programs aimed at catalyzing entrepreneurship at the grassroots level. VIDYA was
one of only two New Delhi based social development programs featured during Hillary Clinton’s
state visit to India in 1995. VIDYA works closely with other organizations and corporations including
Monsoon & Accessorize (UK), GE India, IIT Bombay, the Rotary Club, and NTPC. In addition to
her work with VIDYA, she is involved in many social development programs both in Delhi and
Mumbai. Ms. Mishra has a degree in History from Lady Sri Ram College, University of Delhi.
Suman Kumar (New Delhi) is Principal of Bluebells School International, New Delhi. Prior to
taking her position at Bluebells, Ms. Kumar was a lecturer in Miranda College, University of Delhi.
Ms. Kumar has presented papers and attended national and international seminars. She has conducted
Teacher Training Workshops and programs on ‘Instructional Skills’ and ‘Cooperative Learning’ in
several schools across India, including schools in Kerela, Assam, Nagaland, Meghalaya and
Maharashtra. She also conducts leadership training for Students. Recently she received the State
Teachers’ Award from the Government of Delhi. In 1996, she was awarded the International Women’s
Day Medal for innovation in Education and Child Development by the Russian Centre of Science
and Culture and Indo-Russian Literary Club, and in 2004, the National Award to teachers from
CBSE. She was formerly the Chairperson of Sahodaya Schools (Delhi) and is a board member at
Pravah, a Delhi based organization that seeks to impact issues of social justice through youth
citizenship action. Ms. Kumar holds a Masters in History and a Bachelors’ degree in Education. She
has also pursued an advanced course in Educational Inspection and Supervision from Institute of
Education (I.O.E), University of London. She is also a Fulbright Scholar.
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Annexure C
List of Participants
1. Ahinsa Jain is a 3rd year student pursuing a Bachelor of Elementary Education from Lady Shri
Ram College, Delhi University.
2. Anupriya Pandey is a student of MA Education at the Azim Premji University, Bengaluru.
3. Aqueleema Hassan is a student of Hindi Journalism and has a graduate degree in communication
from Karim City College in Jamshedpur.
4. Aradhana Manchanda teaches at Manav Rachna International School, Sector 51, Gurgaon,
Haryana.
5. Arshad Hussain Zargar teaches at High School in Danow district, Kulgam, Jammu and Kashmir.
6. Bashir Ahmad Bhat is Associate Professor, Government College of Education, Srinagar, Jammu
and Kashmir.
7. Chintan Girish Modi is based in Mumbai and is a consultant with the UNESCO’s Mahatma
Gandhi Institute of Education for Peace and Sustainable Development.
8. Deepmala Tiwari teaches theatre at the Shiv Nadar School, Gurgaon, Haryana.
9. Deepika Papneja is Assistant Professor in the Department of Elementary Education, Lady Shri
Ram College, New Delhi.
10. Deepti Bajpai Mishra is pursuing a PhD in Education from Jamia Milia Islamia, New Delhi.
11. Ezabir Ali has partnered with Conciliation Resources, UK, as the Srinagar (Jammu and Kashmir)
based local coordinator for a project on Kashmiri women.
12. Fazl Illahi is Assistant Professor at Government College of Education, Srinagar..
13. Gerish Khemani is a theatre professional and Founder of The Blind and the Elephant based in
Mumbai.
14. Gopika S. Pillai is pursuing a Masters in Arts of Education from Ambedkar University, Delhi.
15. Gurmeet Kour is Assistant Professor, Department of English, Government College of Education,
Srinagar, Jammu and Kashmir.
16. Jaskiran Thakur teaches Sociology and Media studies at Springdales School, Pusa Road, New
Delhi.
17. Jyotika Kapoor is teaching Sociology to classes XI and XII at Delhi Public School, Gurgaon,
Haryana.
18. Karan Maini is in-charge, Monitoring wing at the Directorate of School Education (Head Office),
Jammu, Jammu and Kashmir.
19. Kasturi Kanthan is an educator with extensive experience in higher education. She has served
for over three and a half decades at Lady Shri Ram College, University of Delhi.
20. Kavya Sharma is a 3rd year student pursuing a Bachelor of Elementary Education from Lady
Shri Ram College, Delhi University.
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21. Kusum is a 3rd year student pursuing a Bachelor of Elementary Education from Lady Shri Ram
College, Delhi University.
22. Madhuri Arora teaches at the Delhi Public School, Gurgaon, Haryana.
23. Manjeet Singh is Assistant Professor at the Department of Tourism and Travel Management at
the Central University of Jammu.
24. Manisha Lalis a qualified Visual Arts Facilitator with Shiv Nadar School, Gurgaon, Haryana.
25. Meenakshi Sharma is a B.Ed student from JIIMS (Jagan Nath Gupta Memorial Educational
Society) Greater Noida, U.P.
26. Mohit Sinha is Master at The Doon School, Dehradun, where he also teaches history, and is
Master-in- Charge of The Doon School MUN.
27. Mriganka Dadwal is a journalist who has founded a Street Level Awareness Program (SLAP)
in New Delhi.
28. Nasreen is a High School teacher in Bakshipora of the Idgah zone, Jammu and Kashmir.
29. Neha Mahotra is a PRT at Army Public School, Srinagar, Jammu and Kashmir.
30. Nisha Chaudhary teaches at Manav Rachna International School, Sector 14, Faridabad, U.P.
31. Poonam Yadav is a 3rd year student pursuing a Bachelor of Elementary Education from Lady
Shri Ram College, Delhi University.
32. Priyanka Londhe is a media and communications consultant at the Centre for Social Research,
New Delhi.
33. Promila Anjali Mehta teaches at Manav Rachna International School, Sector 46, Gurgaon,
Haryana.
34. Rabia Moghul is a Research Officer at State Institute of Education, Government of Jammu and
Kashmir, Srinagar.
35. Rajit Arora is currently pursuing Masters in Arts of Education from Ambedkar University,
Delhi.
36. Rajni is a 3rd year student pursuing a Bachelor of Elementary Education from Lady Shri Ram
College, Delhi University.
37. Rakesh Kumar Singh is a cyclist associated with Gender Freedom.
38. Ranjeeta Dhyani is a B.Ed student from JIIMS (Jagan Nath Gupta Memorial Educational
Society) Greater Noida, U.P.
39. Rehana Qussar is Headmaster of Government Middle School in Panthachowk, Jammu and
Kashmir.
40. Renu Pandita is a Trained Graduate Teacher of Mathematics at Army Public School, Srinagar,
Jammu and Kashmir.
41. Renu Sharma is a PhD research Scholar at Institute of Advanced Studies in Education (IASE),
Jamia Millia Islamia, New Delhi.
42. Renu Sharma works at the NGO - AAROHI in Uttarakhand to develop an outreach program
supporting government preschools and primary schools in the villages of Kumaon.
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43. Ruheed Gul is a trainer educator at the District Institute of Educational Training in Anantnag,
Jammu and Kashmir.
44. Sabreen Mushtaq is a Post Graduate Teacher of English at Army Public School, Srinagar,
Jammu and Kashmir.
45. Saira Raza heads the English Department at Delhi Public School, Srinagar, Jammu and Kashmir.
46. Sandeep Singh is Assistant Professor at the department of Lifelong Learning, University of
Jammu, Jammu.
47. Santosh Kumar Giri is the founder of Kolkata Rista Organisation based in West Bengal.
48. Shiva Sharma teaches at Manav Rachna International School, Sector 21 C, Faridabad, U.P.
49. Shreya Tiwari is pursuing a Ph.D in School Leadership from National University for Educational
Planning and Administration, New Delhi.
50. Shruti Shankar is a student of the M.A. Education programme at Azim Premji University,
Bengaluru.
51. Shubhra Banerjee looks after the Anubhav Shiksha Kendra-school for the underprivileged
children in Gurgaon, Haryana.
52. Siloni Gupta teaches English at Manav Rachna International School, Sector 51, Noida, U.P.
53. Sonia Khatri is Program Officer, Participatory Research in Asia (PRIA), Haryana.
54. Sumit Kumar Hela is a teacher at Manav Rachna International School, New Delhi.
55. Tanveer Ahmad Bhat is pursuing a PhD in Education from Jamia Millia Islamia, New Delhi.
56. Tulika Bathija is a whole school ESL specialist who teaches Literature and Theory of Knowledge
at École Mondiale World School in Mumbai.
57. Urfana Amin is Program Officer with Sarva Shiksha Abhiyan working on inclusive education,
Srinagar, Jammu and Kashmir.
58. V. Suprabha is Principal of the VIDYA School in Gurgaon, Haryana.
59. Vanshika Vohra a development professional working with Central Himalayan Rural Action
Group (CHIRAG) in Nainital, Uttarakhand.
60. Vriti Kalra teaches at Manav Rachna International School, Sector 14, Faridabad, U.P.
61. Zeeshan Hassan is the founder of Wiseup Works, a capacity building initiative for youth that
works in collaboration with the Directorate of School Education in Srinagar, Jammu and Kashmir.
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