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Introduction

The WISCOMP Handbook En-gendering Education consists of training modules designed to
build the capacities of teenagers and young adults to prevent and end gender-based
discrimination and violence in India. It is a learning-cum-doing resource, which school and
college educators, as well as facilitators and practitioners, can use to initiate workshops
with participants in the 14-to-30 age-group. It offers 130 hours of training and engagement
on a diverse range of issues such as gendered socialization and violence, masculinity and
femininity, female foeticide, child sexual abuse, sexual harassment in public spaces, and
the role of popular culture in advancing gender equality.

Education plays an important role in helping young people to cultivate the values and skills
to practice the constitutional ideals of equality, pluralism, social justice, and social
responsibility. Schools, colleges, and organizations that work in the area of education have
demonstrated their potential and ability to engender social transformation by initiating
constructive change at different levels of human relationships in society. Educators—and
practitioners who work with teenagers and young adults—hold a special place in the lives
of the young people they mentor. They are uniquely positioned to influence the thinking
of the young and to help them become catalysts for change in their families and communities.

Based on its work and experience with schools and colleges over the last 18 years, WISCOMP
(Women in Security, Conflict Management and Peace) believes there is a need to begin
early—in schools, even kindergarten—if we are to build cultures that promote equality,
pluralism, and social responsibility. Today, India’s youth constitutes the majority of its
population with more than 50% below the age of 25 and 65% below the age of 35. In fact,
India has the largest population of youth in the entire world. If the attitudes of its young
population can be changed, this will help significantly to create a culture of zero tolerance
for all forms of violence.

Young Indians came out in large numbers to express their outrage and demand justice for
Jyoti Singh—a young woman whose rape and murder in December 2012 served as a catalyst
for youth-led movements for gender equality and the enactment of the Criminal Law
Amendment Act 2013. By virtue of the fact that they belong to a certain age-group, the
youth of India share common interests and aspirations, unique to their generation. They
are reaping the benefits of the information and communication technology revolution,
reflected in the fact that they constitute the majority of users of social media and popular
culture and represent a large presence in civil society movements. They are best positioned
to influence public discourse and behavior on gender-based violence and equality. The
WISCOMP Handbook thus draws on the resources of popular culture, social media, and
youth networks to help young Indians build cultures of peace infused with the values of
equality, pluralism and social responsibility.

This Handbook has been prepared as part of WISCOMP’s educational and capacity-building
project titled Partners in Wellbeing: Youth Countering Violence Against Women in India.

Supported by the Public Affairs Section, U.S. Embassy, New Delhi, the project seeks to
transform the beliefs, attitudes, and behavior of young Indians to prevent and stop gender-
based discrimination and violence and to collectively build cultures that promote gender
equality. The project also engages with men and boys on issues of masculinity, violence,
and gender identities. This is based on WISCOMP’s view that men and boys must be partners
in efforts to advance gender equality.
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A key segment of this project was the development of a Curriculum Package to make
available to schools, colleges, and youth-based organizations cutting-edge multimedia training
materials, which could be used to sensitize young Indians to the benefits of gender equality—
for both men and women and their families and communities. This Handbook forms a key
component of the Package. In addition, the Package consists of the following resources:

� Resisting Violence: An Annotated Bibliography of a diverse and representative set of
reports, toolkits, handbooks, and guides which address the issue of violence against
women and girls from diverse settings and contexts. The resources here range from
studies commissioned by governments, police departments, city councils, university
regulatory bodies, and media houses to reports and toolkits designed by international
organizations, local NGOs, and civil society groups.

� Re-Imaging Frames of Empowerment: A multimedia exploration, collation, and analysis
of the altered discourses within Indian media on the issue of violence against women.
It foregrounds the significant changes in audiovisual media messages—especially
advertisements and public service announcements—following the rape and murder of
Jyoti Singh in Delhi in 2012.

� When Women Write...In Words and Pictures: A digitized mobile exhibition on an
intersectional understanding of the diversity of women’s experiences and the contexts
in which they unfold. This ‘exhibition-in-a-box’ has been designed as a tool for advocacy
and educational projects.

� Saahas ke Chaar Adhyay (Profiles in Courage): A film honoring ‘heroes of courage’ who
took action to end violence against women and girls in India.

The facilitator may use this Handbook along with these other components of the Curriculum
Package. The Annotated Bibliography serves as a comprehensive source of reading and
training material available on the internet on this subject. Prior to transacting the modules,
the facilitator can access this Bibliography along with the list of additional resources
(appended at the end of this Handbook). The Multimedia Presentation can be used as a
resource for Modules 7 and 8, which engage with the role of popular culture and social
media in ending gender-based violence.

Similarly, the digitized Mobile Exhibition can be used to generate dialogue across the
vertical and horizontal relationships in an educational institution. It is an important
advocacy tool through which all stakeholders in an institution can visually engage with the
processes that normalize and justify everyday practices of patriarchy and violence. It also
offers empowering possibilities that emerge from the willful rejection of these structures
of violence.

The film Saahas ke Chaar Adhyay (Profiles in Courage) honors men, women, and transgenders
who used creative and courageous strategies to prevent/end violence against women and
girls in their homes, neighborhoods, college campuses, and/or workplaces. It has been
designed as a learning resource, which the educator can use in a classroom/workshop-
setting to generate conversations on successful communication and intervention strategies
to create a culture of zero tolerance for all forms of violence. It has been listed as a
discussion resource in Module 13.

While some activities can be conducted over a six-hour period, others involve a longer
engagement from a fortnight-to-a-month. The activities have been listed in a thematic
sequential order. The first few activities seek to develop the participants’ understanding
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Gender-based violence (GBV) refers to ‘physical, mental and emotional abuse
that is directed against a person on the basis of their gender’. GBV includes, but
is not limited to, intimate partner violence (domestic violence), rape, sexual
assault, sexual harassment, incest, dowry-related violence, female genital
mutilation, trafficking in persons, forced abortion, sex-selective abortion (female
foeticide), female infanticide, abduction and confinement, and verbal abuse.*
It is carried out within the home, in the community, in educational and workplaces—
across a range of private and public spaces in a society.

While women and girls constitute the overwhelming majority of victims of gender-
based violence, men and boys as well as transgender people can also be its
victims. Acknowledging the diversity of gendered experiences, this Handbook
includes activities which address the discrimination and violence that men and
boys may also be exposed to. For example, the modules on patriarchy, child
sexual abuse, and masculinity encourage participants to challenge all forms of
discrimination and violence and examine how gender equality will benefit both

men and women.

* Saferworld, Gender Analysis of Conflict Toolkit (Uganda: Saferworld & Uganda Land Alliance, June 2016).

of gender-based violence, its relationship with the system of patriarchy, and its impact on
the lives of men and women, boys and girls. Here, the focus is on questioning gender-
biased beliefs and discriminatory attitudes, which are often deeply entrenched and which
require sustained, non-threatening, and creative engagement. The facilitator should also
encourage participants to critically reflect on the importance of gender equality in Indian
society. This may be followed by discussion on how participants can influence the beliefs
and attitudes of people in their ‘circles of influence’ and build capacities to advance
gender equality.

In the later activities, the focus shifts to behavioral change and the ways in which
participants can model exemplary behavior in their families and communities. For instance,
the multimedia resources demonstrate creative strategies to stop physical abuse within the
home, reduce gender prejudices among peer groups, and popularize the practice of men
and women sharing nurturing roles and housework, among others. Some activities also
focus on addressing and transcending gender stereotypes and prejudices as part of the
larger goal of violence prevention.

The facilitator is, therefore, encouraged to follow the chronology of activities. The activities
are also arranged in order of complexity: simpler exercises at the start help participants to
develop a more complex and nuanced understanding of gender issues through later activities.
It is also suggested that the facilitator chalks out a detailed session plan in advance, takes
into consideration what happened in the previous modules, and identifies key themes and
learnings which can serve as synapses as the participants move from one activity to the next.
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Youth Changemakers for Equality and Peace in India

This Handbook seeks to build the capacity of a critical mass of young Indians
to initiate nonviolent and empathic processes for equality and peace in India.
The image here encapsulates WISCOMP's theory of change, which begins at the
level of individual transformation and spans across the spheres of the home,

the neighborhood, the community, educational and workplaces,
and public and political spaces.
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The educator may also keep in mind the following learning objectives:

� Participants (male and female) cultivate critical thinking skills to challenge gender-
biased beliefs and discriminatory behavior.

� They are able to identify different forms of discrimination and violence and develop
constructive responses.

� They demonstrate a commitment to gender equality and become ‘partners’ in countering
gender-based violence.

� In their personal, professional, and social spaces, they practice mutual respect,
nonviolence, gender equality, and zero tolerance for all forms of violence.

Some modules from this Handbook were tested (in 2015–16) at workshops conducted with
participants drawn from diverse cultural and socioeconomic backgrounds in the National
Capital Region. Although they are presented here in English, the modules can be translated
to Hindi and other Indian languages for wider reach across urban and rural settings. For
example, educators who wish to facilitate the trainings in Hindi can access reports and
videos of WISCOMP workshops where the modules were conducted in this language. The
modules have been designed in a way that educators and practitioners can replicate and
adapt these in diverse workshop settings.

In terms of pedagogy, the modules are based on the methodologies of experiential learning
and critical thinking. Their impact and effectiveness will be far greater if the educator/
facilitator uses practice-based methods and encourages participants to cultivate reading as
a daily habit. Methods which seek to draw-out the participants’ capacity for creativity,
empathy, and collective action play a vital role in enriching individual learning and developing
motivation for social change. The reader will, therefore, find here an emphasis on reflective
and interactive methods such as book readings, role-plays, small-group dialogues, case-
study presentations, field visits, film reviews, theater performances, and discussions around
popular culture. For example, drawing on Bombay cinema’s extraordinary power to influence
public attitudes, film screenings have been used in some activities to deepen the participants’
understanding of the issue through discussions and critiques of the films. While some films
portray women in demeaning roles and lead to newer forms of violence, others have
contributed to efforts to prevent/reduce discrimination and violence against women.

In the context of experiential learning, the facilitator should steer clear of ‘prescribing’
solutions to the problems discussed at the workshops. During the course of discussions,
there may be heated debates and participants may get defensive or try to label ideas as
correct or incorrect. The facilitator should sensitize participants to the fact that there are
no ‘right’ and ‘wrong’ answers in reflective and experiential activities such as these.
Rather, the focus is on conscientizing participants to the diversity of gendered experiences
and to the importance of cultivating skills such as critical thinking and active listening. The
facilitator should moderate discussions with sensitivity, acknowledging both the content of
the disagreements as well as the emotions/feelings expressed by the participants. Participants
should also be encouraged to reflect on their own beliefs and prejudices that surfaced
during the activities.
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The role of the facilitator is crucial. S/he is responsible for creating a safe space where
participants can shed their inhibitions and work confidently—as individuals and as a team—
to accomplish the learning objectives. This involves establishing groundrules that advance
respect and positive conversations in all circumstances; posing questions that help
participants to think deeply and reflect on their own beliefs and experiences; and facilitating
the dialogue in ways that provoke thought, generate knowledge, and enhance empathy.
The facilitator may refer to the readings listed in the section ‘Resources for the Educator’
for information on how to facilitate effective workshops.

In conclusion, this Handbook is not about pitting women and men against one another, but
rather about building their capacities to foreground mutual respect and equality in gender
relations at all levels of society—within the home, in workplaces, in educational spaces,
and in the context of public and political processes. We hope that educators and practitioners
find this Handbook useful in empowering the youth to build cultures of peace infused with
gender equality and pluralism.
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Learning Objectives

� Participants are familiar with the system of patriarchy and its relationship
with gender-based violence.

� They understand the ways in which patriarchy limits the aspirations and
freedoms of girls and women as well as boys and men.

� There is clarity on the gains that will accrue to society if patriarchy is
not practiced.

Age

14 years and above

Time

10 hours

Preparation

� Copies of Figure 1 (The Tree of Patriarchy7) and Figure 2 (The Tree of
Equality).

� Participants watch the Bollywood film Dangal (2016). The film is based on
the story of women wrestlers Geeta Phogat and Babita Kumari and their
father Mahavir Singh Phogat who belong to a conservative region of Haryana
where wrestling is considered a man’s sport. Yet, they challenged and
prevailed over patriarchal norms. Their story is an example of the power
of individuals to fulfill their aspirations against all odds and to influence
public mindsets on the status of women in Indian society.

� Laptop, projector, screen, sound system, and internet connection.

� Flipcharts/chart-papers and markers.

7 The Tree of Patriarchy is a metaphor used by Allan G. Johnson in his book The Gender Knot: Unraveling Our

Patriarchal Legacy (1997, 2014) . He borrowed this metaphor from R. Roosevelt Thomas Jr. (Beyond Race and

Gender, 1991).
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8 Allan G. Johnson, The Gender Knot: Unraveling Our Patriarchal Legacy, 3rd edition (Philadelphia: Temple

University Press, 2014). See also: Allan G. Johnson, The Tree as a Metaphor (2013) http://www.agjohnson.us/

essays/tree/. Reprinted with the author’s permission.

9 Ibid
10 Ibid

11 National Crime Records Bureau, Crime in India 2015 (New Delhi: NCRB, August 2016).

Figure 1: The Tree of Patriarchy
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Figure 2: Envisioning the Tree of Equality

Think of the different ways in which you can, as individuals and as a group, end all forms of

violence. What would the Tree of Equality look like? How would its roots, trunk, branches,

and leaves be different from the Tree of Patriarchy?
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Process

� Participants work in small groups for this module.

� Circulate copies of Figure 1 (Tree of Patriarchy), Figure 2 (Tree of
Equality), and Handout D (What is Patriarchy). Ask participants to study
the Tree of Patriarchy along with the definition provided by Kamla Bhasin (Handout D).
Set aside 30 minutes for participants to engage with these.

� The facilitator explains the complex and deep-rooted nature of patriarchy through Allan
G. Johnson’s ‘Tree of Patriarchy’ (The Gender Knot: Unraveling Our Patriarchal Legacy).
This may be followed by a discussion on the Tree during which the facilitator elicits
questions and clarifications.

We can’t avoid participating in patriarchy. It was handed to us the moment

we came into the world. But we can choose how to participate in it…We are

far more than passive leaves on a tree, for human beings think and feel and,

most important, make choices through which we either perpetuate or challenge

the status quo…If individuals choose to separate themselves from the tree,

then the whole system will lose its power and die.12

� It is important to highlight that patriarchy is not the same everywhere. The experiences
of women and men will vary across families, institutions, communities, and cultures.
The facilitator can draw this out by inviting participants to, individually, engage with the
Tree of Patriarchy by reflecting on their own life experiences in different contexts.

� The case study of women wrestlers from the state of Haryana13 can be used to deepen
the analysis of the Tree of Patriarchy. A first step in dismantling patriarchy is for men
and women (and boys and girls) to consciously act in ways that challenge patriarchal
beliefs and practices. Change begins with a recognition of the power of one—the power
of one individual to do something to stop discrimination/violence. As an example, the
facilitator can screen the JSW Steel advertisement titled ‘Will of Steel’ (https://
www.youtube.com/watch?v=-bK04dGgGLY). It depicts the journey of Geeta Phogat—the
first Indian woman to win a gold medal in Wrestling at the Commonwealth Games—who
overcame patriarchal norms and fought resistance from her community to become a
professional wrestler.

� Using the example of Geeta Phogat, participants can think of one step that they as
individuals can take to challenge patriarchal beliefs and practices. The responses could
be first discussed in caucuses and then shared with the larger group.

� The Breakthrough film titled ‘Wrestling with Kushti’ (https://www.youtube.com/
watch?v=Gw_BIUf31bo) may be used as a prompt to assist participants to think about the
collective action they can take to dismantle the roots of patriarchy. ‘Wrestling with
Kushti’ demonstrates how the roots of patriarchy run deep and dismantling these requires
sustained collective action. The foundations of patriarchy will weaken only when all

individuals collectively decide to challenge it. In small groups, participants work with
the following question: Identify one action that you, as a group, can initiate to enable

12 Allan G. Johnson, The Tree as Metaphor, 2013, http://www.agjohnson.us/essays/tree/.

13 Their story was showcased in the film Dangal which participants would have watched before the workshop.
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� What are some of the forms of violence that have harmed men?

� Aamir Khan discusses with other male protagonists the different ways in which boys
are raised in rural and urban India. Do participants agree with what is said? In what
ways is your upbringing as boys/girls similar to, or different from, the stories shared
in the film?

� In the last segment of this activity, participants work with Figure 2 (Tree of Equality) to
envision the kind of relationships and society they wish to build. This could be a reflective
exercise where they think of the different ways in which they can—as individuals and as
a group—bring about constructive social change to end all forms of violence. Participants
must be encouraged to identify positive practices (from their homes and communities)
which uphold the values of gender equality, nonviolence, mutual respect, and dignity for
all forms of work.
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Learning Objectives

� Participants are aware of child sexual abuse and are alert to its
insidious forms.

� They have a clear understanding of the ways in which children (girls
and boys) are sexually harassed and abused and the long-term impact
of such violence.

� They feel emboldened and motivated to speak out against such abuse
whenever they encounter it (directly or as bystanders).

Age

14 years and above

Time

6 hours (including pre-workshop assignment)

Preparation

� Participants work in small groups for the pre-workshop assignment:

� They look up figures for child sexual abuse in India. These may be
accessed from the annual reports of the National Crime Records
Bureau (http://ncrb.nic.in/) and the Ministry of Women and Child
Development (http://www.wcd.nic.in/) as well as non-governmental
organizations working on the issue.

� In addition,they conduct online research on one organization which
seeks to prevent/stop child sexual abuse and heal survivors of such
violence. Some organizations that participants could study are Prayas,
Arpan, Guria, Rahi Foundation, Childline India Foundation, and
Kailash Satyarthi Children’s Foundation, among others.

� Photocopies of Handout F (‘This Time We Are Asking For It.
Stop Sexual Harassment’ by Breakthrough).

� Laptop, projector, screen, sound system, and internet connection.
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Process

� The session begins with discussion and feedback on the participants’
pre-workshop research on statistics for child sexual abuse in India and
organizations seeking to prevent/end such violence. After an initial
warm-up/introductory discussion, participants work in small groups to
prepare a 10-minute presentation on the organizations they have studied. This is followed
by a Q&A where the facilitator highlights the following:

� Definition of child sexual abuse and its prevalence in India.

� Both boys and girls are victims of such abuse.

� In an overwhelming majority of cases, the abuse is carried out by family members,
relatives, neighbors, or persons known to the child.

� Introduction to the Protection of Children from Sexual Offences Act 2012 (POCSO).18

� Successful intervention strategies that the organizations (identified by the participants)
have used to prevent/end child sexual abuse and facilitate justice and healing.

� The following learning resources can be used to deepen the discussion on the different
forms of child sexual abuse and how to prevent/end such violence:

� Handout F: ‘This Time We Are Asking For It: Stop Sexual Harassment’ by Breakthrough
(https://www.inbreakthrough.tv/2017/01/time-asking-stop-sexual-harassment/).19 The
Breakthrough Handout focuses on the sexual harassment of girls and the power that
bystander adults possess to stop such abuse. The Handout can also be used as a
prompt for discussions on the participants’ own experiences of harassment and what
they and their peers can do to prevent/stop it.

� The film Gudiya on the prevalence of trafficking of girls in India produced by Blush
Originals (https://www.youtube.com/watch?v=D05dN06w4yY). This film brings out the
sad reality of children constituting the majority of victims in human trafficking.

� The Satyamev Jayate episode Child Sexual Abuse: Break the Silence (http://
satyamevjayate.in/watch-the-episodes/child-sexual-abuse/watch-full-episode-
hindi.aspx).20 The film brings to light the magnitude of this violence in India—highlighting
that one in every two children in India has been sexually abused; boys comprise 50%
of the victims; and much of the violence takes place within the so-called safety of
the home. This film is an important learning resource, which can be used to empower
young people to speak out whenever they encounter such violence (even as bystanders).
The facilitator can, in particular, draw the participants’ attention to the last segment
of the episode21 which educates children on what they can do to prevent/stop sexual
abuse.

18 While there are several online articles on POCSO, a simple summary of the Act may be accessed from the
websites of the National Commission for Protection of Child Rights (http://www.ncpcr.gov.in/
index1.php?lang=1&level=1&&sublinkid=14&lid=607) and Satyamev Jayate (http://satyamevjayate.in/child-
sexual-abuse/decoding-pocso.aspx).

19 ‘This Time We Are Asking For It: Stop Sexual Harassment’, The Breakthrough Generation Blog (Breakthrough
Team: 17 January 2017).

20 The episode can also be viewed on YouTube at https://www.youtube.com/watch?v=Cw9lSkRBm3U. Even though
this episode was recorded a few months before the enactment of POCSO, it is a valuable training resource on
child sexual abuse.

21 This segment runs from 50 to 57 minutes. It consists of a workshop that Aamir Khan conducts with children on
what they can do to prevent such violence.
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* Reprinted with permission from Breakthrough, ‘a human rights organization working to make violence against

women and girls unacceptable’. ‘This Time We Are Asking For It: Stop Sexual Harassment’, The Breakthrough

Generation Blog (Breakthrough Team: 17 January 2017). Available online at: https://www.inbreakthrough.tv/

2017/01/time-asking-stop-sexual-harassment/.

Women are always told that this world is not safe for them. If they want to stay safe, they
have to protect themselves, by staying indoors, by wearing ‘appropriate’ clothes, by not
stepping out when it’s dark and so on. When they face sexual harassment, instead of being
given the support they rightfully deserve, they are blamed for calling it upon themselves.
Why do we blame women when they are on the receiving end of violence? Does it serve
a larger purpose of reiterating the subordinate position women are granted in a patriarchal
society?

Handout F

This Time We Are Asking For It: Stop Sexual Harassment.*
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Enough is enough. Yes, we are asking for it. We are asking for empathy. We are asking for
strength. We are asking for you to be a safe space. So next time, you witness sexual
harassment, intervene, in whatever way you can. Stop sexual harassment.
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